ARC

British Columbia

This material has been created under the Canadian
Copyright Act (CCA) Section 32(1) for individuals with
perceptual disabilities. Further distribution or reproduction
of this material must comply with this act. All rights
reserved. For more information see www.arc-bc.org.



apooley
New Stamp





® 1660
English
monarchy
is restored

® 1688

The Glorious
Revolution
removes James Il

® 1701
Jethro Tull
invents the
seed drill

® 1712

Thomas
Newcomen
invents the
steam engine

1670
Hudson’s Bay
Company is
chartered

® 1756
Seven
Years War
begins

@® 1763

Treaty of
Paris

® 1764
James
Hargreaves
invents the
Spinning
Jenny

® 1765

James Watt
improves the
steam engine

1774
Louis XVI
becomes
king of
France

1776
The American
Declaration of
Independence
1774
Quebec Act is
passed; First
Continental
Conference
® 1773
Boston
Tea Party
® 1765
The Stamp
Act is passed
® 1763
Royal Proclamation
of 1763; Pontiac’s
War begins
@ 1759
Battle of the

Plains of Abraham

@ 1789

The fall of
the Bastille;
Declaration of
the Rights of
Man and the
Citizen

® 1793
Louis XVI
and Marie
Antoinette
executed;
Reign of
Terror

®1795
French

Directory
established

® 1796
Napoleon
begins

the ltalian
campaigns

®1799
Napoleon
becomes
First
Consul

@®1783
North West
Company is
founded

@ American
Revolution
ends

@ 1802

British parliament
passes the first
Factory Act

@ 1804

Napoleon
crowns himself
emperor

® 1807

British parliament
passes the Slave
Trade Act

® 1812

Napoleon
launches an
attack on
Russia

® 1814

Napoleon
abdicates

1815

Battle of
Waterloo

1815

Battle of New
Orleans

1® 1814

British capture
Washington, D.C., and
retreat from Baltimore;
Treaty of Ghent ends
the War of 1812

@ 1813
Tecumseh dies
at the Battle of
the Thames

@ 1812
The United States
declares war on
Britain; Battle of
Detroit; Battle of
Queenston Heights

® 1811

Battle of
Tippecanoe

@ 1808
Simon Fraser
travels the
Fraser River to
the coast

@ 1807
United States
imposes an
embargo on
Britain










Copyright © 2013 Pearson Canada Inc., Toronto, Ontario.

All rights reserved. This publication is protected by copyright and permission should
be obtained from the publisher prior to any prohibited reproduction, storage in a
retrieval system, or transmission in any form or by any means, electronic, mechanical,
photocopying, recording, or likewise.

Portions of this publication may be reproduced under licence from Access Copyright,
or with the express written permission of Pearson Canada Inc., or as permitted by law.
Permission to reproduce material from this resource is restricted to the purchasing school.

Permission to reprint copyright material is gratefully acknowledged. Every effort was
made to trace ownership of copyright material, secure permission, and accurately
acknowledge its use. For information regarding permissions, please contact the
Permissions Department through www.pearsoncanada.ca.

The information and activities presented in this work have been carefully edited and
reviewed. However, the publisher shall not be liable for any damages resulting, in
whole or in part, from the reader’s use of this material.

Feedback on this publication can be sent to editorialfeedback@pearsoned.com.

Pearson Canada Inc.

26 Prince Andrew Place

Don Mills, ON MB3C 2T8
Customer Service: 1-800-361-6128

2345 CKV 17 16 15 14 13
Printed and bound in the United States

Publisher: Susan Cox

Research and Communications Manager: Mark Cressman

Managing Editor: Joanne Close

Project Editor: Cara James

Developmental Editors: Laura Edlund, Margaret Hoogeveen, Cara James, Judith Scott

Editorial Project Manager: Sheila Stephenson

Copy Editor: Linda Jenkins

Fact Checker: Tracy Westell

Proofreader: Tilman Lewis

Indexer: Noeline Bridge

Permissions Editor and Photo Researcher: Terri Rothman, M.L.S.

Manager, Project Management K-12: Alison Dale

Senior Production Coordinator: Louise Avery

Art Director: Zena Denchik

Cover and Interior Design: Alex Li

Composition: ArtPlus Limited

Cover: © Todd Gipstein/National Geographic/Getty Images
Close up view of a mast and block of a tall ship

Vice-President, Publishing: Mark Cobham

PEARSON ISBN: 978-0-13-280481-3



Acknowledgements

Contributing Writers

Jenise Boland Graham Jarvis Jonathan Vervaet
Dean Cunningham James Miles

Course Advisers/Reviewers

Pearson thanks the course advisers and reviewers who helped to shape Crossroads:
Meeting of Nations, 2nd edition, through our initial planning meeting or reviews of
prototype materials and manuscript.

Jenise Boland West Point Gray Academy, Independent Schools Association
of BC

Leah Christensen Curriculum Helping Teacher, School District No. 36 (Surrey)

Mike Edgar Clarence Fulton Secondary School, School District No. 22
(Vernon)

Jim McMurtry Panorama Ridge Secondary School, School District No. 36
(Suzrey)

Jonathan Vervaet Simon Fraser University, Surrey, BC, Faculty of Education,
Professional Development Program

Reviewers

Pearson would like to thank the classroom educators who provided valuable
comments and suggestions on the revised draft chapters throughout the revision
process. Your feedback and constructive recommendations have been most
valuable in helping us to develop this resource.

Dean Cunningham  Clayton Heights Secondary School, School District No. 36
(Surrey)

Douglas Ekelund Eric Hamber Secondary School, British Columbia School
District No. 39 (Vancouver)

Rob Griffith Gulf Islands Secondary School, School District No. 64
(Gulf Islands)

Monica Groen West Point Gray Academy, Independent Schools
Association of BC

Graham Jarvis Carson Graham Secondary School, School District No. 44
(North Vancouver)

Jennifer Puharich Enver Creek Secondary School, School District No. 36
(Surrey)

Janet Ruest Chemainus Secondary School, School District No. 79
(Cowichan Valley)

Russel Willey Merritt Secondary School, School District No. 58

(Nicola Similkameen)

©oP Acknowledgements il



Contents

Exploring Revolutions viii
Types of Revolutions X
Wheels of Change in the Modern Age xii
Using the Elements of Critical Thinking XX

Colonialism and Conflict 2

UNIT QUESTION:
How did early European colonization influence the development
of Canada?
Chapter1
Contact, Conflict, and Cooperation 4

CHAPTER FOCUS QUESTION:
What resulted from European interest in North America?

Who were the First Nations of eastern North America? 6
Why did Europeans first travel to North America? 12
What resulted from Champlain’s efforts to start a colony? 20
How did France expand its control in North America? 26
How did a new identity develop in New France? 33
Zoom In Life on a Seigneury 34
Building Your Skills Analyzing Satellite Images 36
Looking Back... Contact, Conflict, and Cooperation 41

Chapter 2

Struggle for a Continent 42

CHAPTER FOCUS QUESTION:
How did imperialism shape North America?

Were Europeans justified in colonizing North America? 44
What were factors behind imperialism in North America? 51
Zoom In The Personal Cost of Slavery 52
What is the link between imperialism and conflict? 55
Revolutions The Expulsion of the Acadians 60
Was North America won or lost? 62
Building Your Skills Assessing Historical Accuracy 68
What were the effects of British victory in North America? 71
Looking Back... Struggle for a Continent 77

iv Contents ©P



©P

Chapter 3
The Fur Trade North and West 78

CHAPTER FOCUS QUESTION:
How should we remember the fur trade in Canada?

How does place shape a people’s identity? 80
How did the Hudson’s Bay Company expand the fur trade? 86
Zoom In Let’s Make a Deal 92
How did the North West Company expand the fur trade? 95
Building Your Skills Assessing the Role of Geography in Trade 98
How extensive was the impact of the fur trade? 102
Revolutions Natural Resource Industries 104
How did the fur trade open western Canada to change? 109
Looking Back... The Fur Trade North and West 114
Unit 1 Activity 115

Democracy and the
Modern World 116

UNIT QUESTION:
How did the revolutions in England, America, and France lead to
modern democracy?

Chapter 4
The Fight for Democracy and the English Civil War 118
CHAPTER FOCUS QUESTION:

What basic democratic rights were won as a result of the
Civil War in England?

What were the defining characteristics of English society in

the 17th century? 120
Building Your Skills Using Statistics to Understand Social Structure 128
How did the Stuart kings govern? 130
What main factors led to the English Civil War? 133
How did the Civil War end the monarchy? 139
Revolutions An End to the Monarchy? 144
How did the Civil War affect democracy in England? 146
Zoom In Using Political Art as a Primary Source 148

Looking Back... The Fight for Democracy and the English Civil War 155

Contents



vi

Contents

Chapter 5
The American Revolution and British North America 156

CHAPTER FOCUS QUESTION:
How did the American Revolution shape North America?

How did a changing relationship with Britain lead the
Thirteen Colonies to revolution? 158

What were the causes of dissatisfaction in the colonies? 162

Building Your Skills Using a Historical Pamphlet as a Primary Source 170

How did revolution lead the colonies toward independence? 171
Zoom In Branding the Revolution 172
How did the American Revolution change British North America? 178

Looking Back... The American Revolution and British North America 185

Chapter 6
Revolution in France 186
CHAPTER FOCUS QUESTION:

How did the French Revolution contribute to modern ideas
of democracy?

What was French society like in the 18th century? 188
How did Enlightenment thinkers influence ideas about government? 195

Building Your Skills Interpreting Maps to Make Connections 200
Was the crisis in France avoidable? 202
What factors contributed to revolution in France? 206
How did revolution change the way France was governed? 214
Zoom In Women and the Revolution 218
Revolutions How can we judge the long-term effects of the

French Revolution? 220
Looking Back... Revolution in France 224
Unit 2 Activity 225

Global Transformations 226
UNIT QUESTION:

What brought change in Europe and North America?

Chapter 7
The Industrial Revolution 228

CHAPTER FOCUS QUESTION:
To what extent was the Industrial Revolution revolutionary?

How did agricultural change set the stage for the Industrial Revolution? 230
How did work and technology change during the Industrial Revolution? 236



©P

Zoom In Fabric Goes High-Tech
How did the Industrial Revolution affect British society?
How did British society respond to the Industrial Revolution?

Revolutions Worker Protests
Building Your Skills Taking Action Cooperatively
Looking Back... The Industrial Revolution

Chapter 8
The Napoleonic Era
CHAPTER FOCUS QUESTION:
What is the legacy of the Napoleonic era?
What factors allowed Napoleon to gain power?
What impact did Napoleon’s imperialism have in Europe and beyond?
Building Your Skills Reading a Topographic Map
Zoom In Napoleon: General and Image Maker
Did the people of France benefit from Napoleon’s rule?
To what extent did Napoleon affect politics and law outside of France?

Looking Back... The Napoleonic Era

Chapter 9
Canada and the War of 1812
CHAPTER FOCUS QUESTION:
How did the war of 1812 shape Canada’s future?
What was life like in Upper Canada before 1812?
What factors contributed to the War of 1812?
Building Your Skills Giving an Oral Presentation
What were the key events and who were the people in the War of 1812?
Zoom In American Reminders of the War
What were the key outcomes of the War of 1812 for Canada?
Revolutions The War of 1812: Yesterday and Today
Looking Back... Canada and the War of 1812
Unit 3 Activity

Map Appendix
Skills Tool Kit
Glossary
Pronunciation Guide
Index

Credits

239
245
255
260
262
263

264

266
271
273
274
281
285
291

292

294
300
306
308
316
319
320
324
325

326
346
356
362
363
373

Contents

vii



Exploring Revolutions

| Mahatma Gandhi (Mohandas
. K. Gandhi) used nonviolent
= civil disobedience to lead

India to independence from

: colonial Britain in the 1930s

= and 1940s. What do you think
" s the best way to create or

: resist change?

viii

Exploring Revolutions

You have probably already seen a lot of change during your lifetime. In
fact, change is all around us, all the time. One of the biggest challenges
people face is the constant need to adapt to those changes.

Sometimes, a change can go almost unnoticed. We may not even
know it is happening. Yet if we were to compare the way life is today
to the way it was 100 or even 50 years ago, we would see considerable
differences. At other times, change takes place quickly. It is very
obvious, and affects a large number of people all at once. This sort of
radical, sudden change is usually referred to as a revolution.

Are revolutions necessary?

There can be many reasons to want a revolution, and the people who
cause revolutionary change do so because they think the change

will make life better. In 18th-century France, for example, economic
problems, food shortages, and unfair taxation (among many other
problems) prompted revolutionary action among the French. They
believed that taking power from the wealthy elite would bring
solutions to these problems.

Not everyone may agree with revolutionary changes taking place
in his or her society. People may not want the change to happen at all,
or they may prefer other solutions to the problems. This is one reason
why revolutions can often result in violence.

How does a revolution in one society affect
other societies?

If a society experiences a revolution, especially a political revolution,
this will have an effect on other societies. If an existing government
is overthrown, there is a period of uncertainty—and sometimes
lawlessness—until the revolutionaries can establish their own
government.

These events generally cause concern in nearby nations. In many
cases, the societies already have things in common. They may have
similar kinds of governments. They may worry that revolutionaries
could become active in their own country. There is also the likelihood
of refugees fleeing the revolution and attempting to cross a common
border. As well, a new relationship will have to be built with the new
neighbouring government.

Governments sometimes react to nearby revolutions by placing
severe restrictions on the activities of their own citizens. Sometimes
such measures are effective, and sometimes they are not.





















Exploration and Trade

When Europeans initially went on voyages of discovery in the 15th
century, they were seeking new routes to Southeast Asia, which was
the source of luxury items such as spices and silks. What Europeans
had not expected was to find two completely unknown continents—the
land we now know as North and South America.

Beginning in 1492, the voyages of Columbus led to lasting contact
between Europeans and the Americas. In the 16th century, Europeans
began to see the rest of the world as a source of wealth and power for
their own nations. Europeans took direct control of these sources of
wealth and created colonial empires. Trade continued, but within the
empire and on the terms of the colonizing country.

Further wealth was acquired either by increasing a nation’s colonial
possessions, or by attempting to acquire other nations’ empires by
force. By the end of the 17th century, many European nations had
overseas empires. European wars, formerly confined to Europe itself,
became global conflicts. For example, wars between France and
England would affect both Europe and North America.

European Overseas Empires, 1700
3 7 ) ) ¢ : [ spanish territory
£ W NGLA ;; A f A .
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Examine this map and determine which European nations had the largest empires. Where were the colonial possessions located?
Why would there be fewer colonial possessions in Asia?

©P Wheels of Change in the Modern Age xv
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Patterns and
Change

Significance

CHAPTER FOCUS QUESTION

What resulted from European
interest in North America?

CRITICAL
INQUIRY

Consequence | Perspectives

ﬁ blast of cold wind made Samuel de Champlain The Vikings visited North America
shiver. Winter had definitely arrived, and he in the early Middle Ages, and
had no choice but to stay in Wendake until his leg European exploration began in

fully healed. Still, as guest of Wendat chief Atironta, earnest in the 15th and 16th

life was not too uncomfortable. He had food, shelter, centuries. Both First Nations and

and medicines. newcomers were changed by the

exploration, resource extraction,
Champlain looked across the village to a cluster : :
and settlement that followed. First

of young men. They were chatting and laughing, Neians el ferETes eEpet

despite the cold. Champlain wondered if they might working relationships, and the
be laughing about his embarrassing experience. people of New France developed

In October 1615, after a failed attack on an a unique identity. This period
Onondaga village, Champlain had been shot in also hinted at the country Canada
the leg twice with arrows. Not only had Champlain would become.
been defeated in battle, he had been carried—in a
basket—here to Wendake.

Gtill, the battle had cemented his bond with Use these questions to set a
the Wendat, who would make superior fur trade purpose for reading each section. &
partners for New France. In his travels with the * Who were the First Nations of
Wendat, Champlain had already seen and crossed eastern North America?
a great inland sea, and followed rivers deep into fur e Why did Europeans first travel to

ica?
country. He knew that France would be rich! orth Americas

* What resulted from Champlain’s
efforts to start a colony?

e How did France expand its control
in North America?

Use Background Knowledge

Champlain worked hard to build a bond between France and
the Wendat Nations. The relationship would bring great wealth

* How did a new identity develop in
New France?

for France. What conditions, if any, make it acceptable to use a
relationship to benefit yourself?

©P Chapter 1 Contact, Conflict, and Cooperation 5









) ) The Grand Council

Village Council

Decisions The Grand Council of the Haudenosaunee is similar to the Parliament

* of Canada. While Parliament has representatives from all the provinces
and territories, the Grand Council has representatives from all the

Haudenosaunee Nations. The Grand Council, however, is much older.
It dates back to the union of five warring nations in about 1000 ck.
* This union of nations is recorded on a wampum belt called the
Hiawatha Wampum. It represents the Great Law of Peace to which all
five nations agreed. This law describes the values the people should
live by. For example, all people have equal rights. It also describes the
political structure of the confederacy, and is considered by many to be
the world’s first constitution. The Great Law foreshadowed the liberty
and democracy we enjoy in Canada today.

Before 1700, the Grand Council consisted of 50 chiefs representing
the five nations of the confederacy. Heredity was not enough to be
successful in the Grand Council. Merit was required, because a chief’s
effectiveness depended on his ability to persuade. No nation was
bound to follow the decisions of the Grand Council. Instead, the council
depended on consensus building, an effective method for resolving
differences and acting for the common good of the diverse members.

Council of the
Nation Decisions

Confederacy or
Grand Council Decisions

FIGURE 1-3 Decisions made
at village councils would be
brought to the councils of

the nations, and finally to the
Grand Council. How does the
structure indicate respect for
the village council?

wampum belt a belt of purple
and white beads made from
clam shells; the design of the
belt recorded historical events
and treaties

constitution a document that
sets out the major laws and

principles of a government NORTH

The Fire Keepers

1. An Onondaga chief
gives the opening
address.

9. The Onondaga deliberate.
When they agree, they

’—> announce the final decision.

8. After both sides agree,
» the matter is given to the
Fire Keepers.

2. The Seneca

discuss the matter
until consensus is
reached.

5. The Cayuga
discuss the matter
until consensus is
reached.

3. The Mohawk and
Seneca discuss the
matter until consensus
is reached.

6. The Cayuga and
____ Oneida discuss the
matter until consensus
is reached.

4. The Elder Brothers’
. decision is passed on to—
¥ the Younger Brothers.

The Elder Brothers

siayjolg J1aduno) ayl

FIGURE 1-4 This diagram
shows where the chiefs sat
for the Grand Council of the
Haudenosaunee. The arrows
show the order of discussion.
Follow the steps. How many
times is an issue discussed?

5. The Oneida
. discuss the matter
*until consensus is
reached.

2. The Mohawk
discuss the matter
until consensus is
reached.

v

7. The Younger Brothers’ decision
is passed on to the Elder Brothers.

8 Unit 1 Colonialism and Conflict




























































royal province a designation that
gave the colony in New France a
political structure similar to that
of a province in France

sovereign council a governing
council modelled on the
governments of the provinces
of France

absolute monarchy a monarchy
in which the king or queen has
total power

seigneurial system a social
and economic structure similar
to feudalism

28 Unit 1 Colonialism and Conflict

The first step was to make the colony safe from Haudenosaunee
attacks. To accomplish this, the king sent 1100 soldiers to the colony,
almost doubling the population of the French in North America.

Led by the Marquis de Tracy, the soldiers went on the offensive by
attacking and burning Haudenosaunee villages. The Haudenosaunee
changed their strategy and asked for peace. An agreement was
reached that allowed the French to operate the fur trade in the west.
The Haudenosaunee would devote their energies to expanding their
territories elsewhere.

Before 1663, New France had been governed by private companies. To
gain more control, the king turned New France into a royal province.
He gave it a government that would be directly responsible to him—
and not to fur traders. This government consisted of three parts.

* The governor looked after military affairs, especially dealings with
the Haudenosaunee.

¢ The intendant was the chief administrator, who looked after the
colony and developed its economy.

* The Bishop of New France was responsible for religious affairs.

Together, the governor, the intendant, and the bishop made up
the sovereign council. Wealthy and influential citizens often sat with
the council, but they had no official power.

At that time, France was an absolute monarchy with strong feudal
traditions. In a feudal society, the monarch grants the land to nobles,
who in turn bring in peasants to farm the land. The peasants pay fees
to the nobles, sometimes in the form of crops.

The king wanted New France to be a copy of France. To do this,
he set up the seigneurial system. It is similar to the feudal system
because land is granted to aristocrats (or at least men with wealth and
influence), who control the land with something like feudal rights. The
English system of selling land to anyone who could afford it was not
going to happen in New France. Gone too was Champlain’s idea that
French traders should start families with First Nations women for the
good of the fur trade. This colony would be populated by habitants—
French farmers.






: FIGURE 1-25 The coureurs de
= bois were tough, independent,
* and skilled ambassadors for

: New France. This man has

= dressed as a coureur de bois

° for a ceremony in Lauzon,
. Québec, in 1943.

portage to carry boats and goods
overland, for example, around
dangerous parts of a river

fur brigades groups of people
who traded furs for a living

To view a one-minute video
about Frontenac, visit our website.
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Key Partnerships and Exploration

The business that made New France useful to the French
Empire was the fur trade. The fur trade was made
possible by continued partnerships with First Nations.
Without the Wendat to bring furs into the St. Lawrence
region, coureurs de bois, who continued to operate as
independent traders, had to go to the source.

The coureurs de bois travelled long distances to
trade for furs. They were guided by First Nations men
and women, who used their knowledge of the land
and geography. They also served as negotiators and
translators.

The coureurs de bois travelled by lakes and rivers in
birchbark canoes. These canoes were swift on the water,
strong enough to carry heavy loads, and light enough to
portage. These were the beginning of the fur brigades,
which eventually opened up the West to the fur trade.

Exploring North, South, and West

Brothers-in-law Pierre-Esprit Radisson and Médard Chouart

Des Groseilliers are perhaps the most famous coureurs de bois.

Des Groseilliers brought many furs from the north. Radisson, hearing

of the great northern sea from the Algonquins and Ojibwa, was guided

to Hudson Bay and the rich fur territories that surrounded it. When

Radisson and Des Groseilliers failed to interest France in their find,

they went to England and approached King Charles II. Charles then

sponsored the creation of the Hudson’s Bay Company—which would

eventually become New France’s primary competitor in the fur trade.
Other traders explored the Great Lakes and went south, eventually

reaching the Mississippi River. By 1740, Pierre Gaultier de Varennes et

de La Vérendrye and his three sons had gone west across the prairies

and had established many trading posts. They probably even saw

the Rocky Mountains. Many Canadians do not realize that it was the

French, and not the English, who were the first Europeans to explore

the Prairies.

A Beloved Protector: The Fearless Frontenac

Louis de Buade, Comte de Frontenac, was an extravagant, vain, and
charismatic man. He was quick to take offence, but was a hero to many.
An experienced soldier, Frontenac became governor of New France in
1672. His task was to protect the colony.


















BUILDING YOUR SKILLS

36

Analyzing Satellite Images

Though the images on the opposite page
look like photographs, they are not. Satellite
images are not taken by cameras. They are
digital images created by data which has
been collected by a satellite orbiting Earth.
There are two types of remote sensing
instrumentation. The simpler type detects
electromagnetic radiation passively. Each
type of surface on Earth emits or reflects a
different wavelength of radiation. A hay field,
for example, emits a different wavelength
than bare soil. The satellite transmits all the
bits and bytes of data it gathers to a receiving
station on Earth. A scientist then uses computer
software to create a picture by assigning
different colours to different wavelength ranges.
Canada’s RADARSAT-2, which produced
the images on the opposite page, works a little
differently. It actively sends out microwave
radiation, and receives the echo. It is highly
accurate, and can even operate at night.
Satellite images give us information that
helps us understand our world. Comparison
of two or more satellite images showing the
same place at two different times can help us
identify and understand change over time. To
identify objects, pay attention to size, shape,
colour, and pattern.

Observe and Analyze

1. Examine Figure 1-28, two satellite images
of the Richelieu area south of Montréal.

a) Habitants highly valued river frontage

for transportation, water for irrigation,

Unit 1 Colonialism and Conflict

and access to fishing. How did this
desire for river frontage affect the shape
of habitants’ farms? Examine the image
to find evidence to help you answer
this question.

b) Find evidence of a fort. Hint: Look
for a star shape. Is the star a moat or
a fortified wall? How can you tell?

c) Describe the difference between the
two images. What has happened in
the bottom image? How would this
pair of images be useful in explaining
to people what happened along the
Richelieu River in the spring of 2011?

d) Notice the unusual set of very straight
lines at the top left. To find out what
this is, go to a website such as Google
Maps, and search on “Saint-Paul-de-
I'fle-aux-Noix, QC.” Click on the
satellite button, and zoom in. Describe
what you find.

. Locate a satellite image of another farming

area in Canada. How does the size and
shape of the farms compare with that of
the seigneurial farms? Compare the factors
that shaped the settlement patterns in the
two regions (for example, rainfall patterns,

river frontage, main transportation
methods).

. With a partner, generate a list of ways

that satellite imagery might expand your
thinking about social studies topics. For
ideas, think back to previous social studies
projects. Think ahead to topics you know
you will be covering this year.












Immigration to New France, 1630 to 1759

Period Men Women Total
Before 1630 15 6 21
1630-1639 88 51 139
1640-1649 141 86 227
1650-1659 403 239 642
1660-1669 1075 623 1698
1670-1679 429 369 798
1680-1689 486 56 542
1690-1699 490 32 522
1700-1709 283 24 307
1710-1719 293 18 311
1720-1729 420 14 434
1730-1739 483 16 499
1740-1749 576 16 592
1750-1759 1699 52 1751
unknown 27 17 44
Total 6908 1619 8527

FIGURE 1-33 Examine this table and make a statement about the male-to-female ratio
of immigrants. Immigration peaked in two periods. What caused the first peak? As you
read the next chapter, watch for what caused the second peak.

Thinking 1T THROUGH @

Summarize What's Important 3. Explain how social,

1. Create a home page for New France. Include political, economic, religious, military, and
location, history and heritage, government, environmental factors each helped create a new
social structure, residents (ethnicity, family size, identity in New France. What factors most affected
language, and religious beliefs), and recreation. New France’s identity? Explain your reasoning.

Analyze Critically Synthesize and Evaluate

2. How did geography affect 4. Write a paragraph to answer the section question,
the development of New France? Consider climate, How did a new identity develop in New France?
location, natural resources, and natural defences. Set aside your paragraph to help you answer the

Chapter Focus Question at the end of the chapter.
N\ J
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Looking Back...

Contact, Conflict, and Cooperation

CHAPTER FOCUS QUESTION
What resulted from European interest in North America?

France led European exploration and colonization of North America
in the 16th and 17th centuries. First Nations tried to work with the
newcomers, sometimes cooperating in the fur trade and sometimes
fighting to keep control of their land. A new identity began to emerge
among the people of New France, and the French Canadian presence
in North America was established.

1. a) Create a mind map to illustrate the causes and consequences of contact. On
the left side, show short-term and long-term causes of contact. Causes can
be actions or existing conditions. On the right side, show short- and long-term
consequences of contact.

b) How is Europe’s 16th- and 17th-century interest in North America reflected
in Canadian society today? Consider everything from city names to popular
foods or the effects of colonialism.

¢) Who benefited the most from contact? Use historical and current examples
to support your thinking.

d) Use the key ideas from the paragraphs you wrote for each section of this
chapter, as well as the key ideas from your mind map, to answer the Chapter
Focus Question.

M
SHORT-TER
LONG-TERM CAUSE CONSEQUENCE
I Contact
E
SHORT-TERM CAUS ONG-TERM CONSEqUER e

Build an Argument Analyze Critically Make Connections
2. Which natural resource was more 3. a) Explain why many First Nations 4. Find three definitions of identity.
significant to Canada, the cod or chose to cooperate with You have seen how French-
the beaver? Draw on your reading Europeans. What other options Canadian and First Nations
of this chapter to develop two did they have? Is there any way identities were shaped by family,
arguments—one for each side. they could have prevented the gender, beliefs, ethnicity, and
Pair up with a partner, pick sides invasion of their lands? nationality. How was your identity
randomly, and debate the question. h) How would First Nations tell shaped by these factors? Assess
the story of New France? Seek the value, significance, or extent
other sources if needed. of the impact each had on your

identity. Represent your thinking
in a visual form.
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proprietary colony a colony
established for the purpose
of making a profit, often by a
company

The Spanish Colonies

By the mid-18th century, Spain had the largest empire in the Americas.
It had claimed lands stretching from southern South America all the
way to what is now British Columbia.

However, while the Spanish were adept at claiming these lands,
they were not effective in establishing colonies in North America.
Building permanent, successful colonies was the only way to truly
establish territorial claims.

For example, in the late 18th century, the Spanish had heard
rumours that Russians were operating a sea otter fur trade on the coast
of what is now Alaska. To support its claim to the west coast, Spain
established a colony called Santa Cruz de Nuca in Nootka Sound. This
was the first European settlement in what is now British Columbia. The
colony was really only a military outpost, though, so it did not attract
Spanish settlers, and it did not flourish.

Britain was also exploring the west coast, and because it was not
being settled by the Spanish, the British felt they could make a claim.
When British ships entered “Spanish Territory” at Nootka Sound,
the Spanish seized the ships. War was averted, however, through
negotiations. Spain deserted its colony and dropped its claim in 1795.

The Early Dutch Colonies in America

In the early 17th century, the French, English, and Dutch established
themselves on the west coast of North America. While Champlain was
building Québec, Henry Hudson was exploring the Hudson River for
the Dutch, and the English were establishing the colony of Virginia.
Sweden, which had a large empire centred on the Baltic Sea in northern
Europe, established a colony on the Delaware River.

(mid 17th cent

Fort Orange
(Albany)

These nations were after natural resources, and
they tended to run their colonies like businesses.
Dutch colonies, for example, were proprietary
colonies operated by companies licensed by the
Dutch government. The Dutch West India Company
had started with colonies in the West Indies (the
Caribbean). By 1624, it had established a colony called

ATLANTIC
New Netherland along the Hudson River.

OCEAN

N

{

[ ] New Netherland
[ New Sweden

FIGURE 2-3 The colonies of New Netherland and New Sweden are

100

superimposed on a map of today's state borders. What geographic
feature affected the formation of these colonies?

200 km
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FIGURE 2-5 This map shows the Thirteen Colonies and the larger communities. Note the “areas of European settlement

The French primarily pursued the fur trade while the English built farming colonies. How is that reflected on this map?

persecution the oppression of
a group of people because of
their religious beliefs, ethnicity,
sexual orientation, or other
characteristics

48

Sir Walter Raleigh, at the command of Queen Elizabeth, organized
three attempts to start a colony on Roanoke Island in the Chesapeake
Bay area. The first expedition to Roanoke in 1585 failed, but the
colonists were saved by Sir Francis Drake. An attempt in 1587 included
men, women, and children. The disappearance of the whole colony
earned it the nickname “The Lost Colony.” A third attempt also failed.
After Roanoke, British colonies got started for two very different

reasons: to make a profit or to escape from persecution.
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plantation a large farm that
requires a large resident
workforce

cash crop a crop grown in bulk
for sale in distant markets

North and South Carolina were established in the late 17th century
as proprietary colonies. In 1732 Georgia became the last of the
Thirteen Colonies.

The economies of these southern colonies differed quite a bit

from the economies farther north. People in the south farmed large

plantations, on which they grew cash crops such as tobacco and

cotton. These crops were grown for export to England. The main

source of labour on these plantations was slaves.

The Thirteen Colonies each had a governor from Britain, an appointed
council to advise the governor, and an elected assembly. By 1750, all

free men who owned land could vote. This led to a growing sense

of independence, as each assembly handled its colony’s affairs. The

governor always had the last word, however, which often created
conflict. You will learn more about the Thirteen Colonies and
independence from Britain in Chapter 5.

Another source of growing conflict was relations with First Nations,
which were not good. Trade was brisk but treaties were easily made
and quickly broken. Tensions also built as the colonies grew rapidly

and took more First Nations’ land.

Thinking 1T THROUGH &

Summarize What's Important

1. For each of the Thirteen Colonies, create a
one-line slogan that highlights its most defining
characteristic.

2. Create a sketch map outlining the four sets within
the Thirteen Colonies. Add symbols to represent
their characteristics related to the economy,
ethnicity, religion, or government. Show which
were created to make a profit, and which were
created as a refuge from persecution. Make a
legend for your symbols.

Analyze Critically

3. Why did European nations want to start colonies
in North America? Compare the home countries’
benefits with those of the colonists. Who benefited
most? Support your thinking with details from
the text.

Make Connections

4. a) Write the terms mercantilism, colonialism, and
imperialism at the three corners of a triangle.
Add a definition at each corner. On the lines
between the terms, describe how the terms
are connected.

b) If one of the three corners were gone, could the
other two exist? Use specific ideas to clarify
your position.

Synthesize and Evaluate

5. a) With a partner, discuss why European nations
thought they had a right to colonize North
America. Discuss possible weaknesses in
their reasoning.

b) Write a paragraph to answer the
section question: Were European nations justified

in colonizing North America? Set aside your
paragraph to help you answer the Chapter Focus
Question at the end of the chapter.

/
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What were factors behind imperialism

in North America?

Colonies in North America were ruled by a governor from the home
country. Some colonies were permitted more freedom in making local
decisions, but the governor’s decisions were final.

Colonies were expected to help the home country get rich by
providing resources. In the Thirteen Colonies, trade was controlled by
a series of Navigation Acts passed by the English parliament in the late
17th century. These acts were extremely restrictive in terms of what the
colonists could and could not do. For example:

» All ships carrying goods had to be British ships.

* Intercolonial trade was allowed, but duty still had to be paid to the
British government.

* Any foreign goods being shipped to the American colonies had to
first pass through a British port.

This system lasted until the middle of the 1700s.

Imperialism and Prejudice

Imperialism may be linked with prejudice. For example, if the
European colonists believed that they were superior to other people,
they could do what they liked when establishing colonies. If they
wanted a territory, they took it.

Individual colonists rarely recognized their own prejudices. They
tended to view the “New World” as an uninhabited land. Many of
them took great pride in carving a piece of European civilization out
of the “wilderness” of North America. On an individual level, these

people did not understand why First Nations would not accept change.

The Spanish and Portuguese were the first Europeans to engage in
slavery in the Americas when they forced Indigenous people to work
for them. When overwork, massacres, and disease drastically reduced
the local populations, a new source of labour had to be found. Portugal
was already involved in the West African slave trade, so the solution
seemed simple.

By the middle of the 17th century, thousands of Africans were
being captured and shipped across the Atlantic Ocean to be enslaved
in South America, the Caribbean, and North America. Most were set
to work on plantations growing sugar cane, tobacco, cotton, and other
cash crops. Many Europeans believed that slavery was acceptable.

Set a Purpose

As you read, try to
understand the different
perspectives. Taking a
perspective does not mean
agreeing with that person.
It simply means trying to
understand why a person
had certain thoughts and
did certain things.

intercolonial trade trade
between colonies

duty an import tax

prejudice unreasonable hostile
feeling toward an ethnic group

WEB LINK e

To learn more about the origins of
slavery in the American colonies,
visit our website.
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triangle trade trade between
three ports or regions

Slavery and the Triangle Trade

In the British West Indies, slaves were put to work on plantations
growing sugar cane. Sugar cane was a very valuable crop, because
it was used to make three very popular products: sugar, molasses,
and rum. Sugar cane is a tropical plant native to Southeast Asia. It
was transplanted by the English, French, and Dutch to islands they
controlled in the Caribbean in the 17th century. For the British,
sugar cane and slavery were the two key elements in the Atlantic
triangle trade.

The Atlantic triangle trade kept British ships full on every step of a
route between Africa, North America, and Europe.

Slaves were transported from West Africa to the Caribbean and
the Thirteen Colonies. The ships then picked up sugar, rum, and other
raw materials for transport to England. Manufactured goods were then
taken from England to Africa, where the goods were used to acquire
more slaves.

The middle and New England colonies did not have large-scale
plantations, but the colonists there still participated in trade by
providing the furs, fish, and lumber that Britain needed. Most people
in Britain benefited from slavery economically, but they never saw it in
person on the plantations. Does this lessen their responsibility?

Thinking 17 THROUGH @

in each case?

Make Connections

Summarize What's Important

1. Identify examples of imperialism in each of the
following areas: taxation, land rights, human rights,
and political rights. Who benefited and who lost out

Analyze Critically

3. Imagine that an enslaved African
and a plantation owner are discussing the merits

and drawbacks of slavery in 1700. What points
would they each make? Why would they have
different perspectives about slavery?

2. With a partner, discuss how one person or group
gains a sense of superiority over another person or
group. Where does this sense of superiority come
from? Have you seen or experienced this dynamic?
Compare your experience with the experiences you
have read about in this section.

Synthesize and Evaluate

4. What responsibility do Canadians have today to
make right the injustices of the past?

5. Write a paragraph to answer the section question:
What were factors behind imperialism in North
America? Set aside your paragraph to help you
answer the Chapter Focus Question at the end of
the chapter.
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European/Canadian | American
Years of Conflict | Name Name Peace Treaty
1689-1697 War of the Grand King William's Ryswick
Alliance War
1701-1713 War of the Spanish Queen Anne’s Utrecht
Succession War
1740 (1744)-1748 | War of the Austrian King George’s Aix-la-Chapelle
Succession War
1756-1763 Seven Years War French and Paris
Indian War

FIGURE 2-8 The struggle between England and France in the 17th and 18th centuries
can be organized into four wars. The wars in North America rarely ended with a clear victory.
Hard-won gains were sometimes lost through a treaty negotiation taking place in Europe.

War of the Grand Alliance

The War of the Grand Alliance involved an alliance of six European
nations formed in 1689. The purpose behind this alliance was to stop
the expansion of French territories. The Governor of New France,
Frontenac, played a key role on the North American front. Under his
leadership, French and First Nations forces raided British colonies. In
the end, the French took St. John’s in Newfoundland, and the British
conquered Port-Royal in Acadia. It seemed that this war was a draw.

War of the Spanish Succession

Still wanting to curb French power in Europe, three European nations

formed an alliance in 1701 to prevent a French prince from inheriting
the Spanish throne. In North America, the British failed to take Québec.
The French and First Nations launched raids against the Thirteen
Colonies, which were successful because the French used the war
tactics of their First Nations allies.
This war weakened France considerably. The Treaty of Utrecht
gave Acadia and Newfoundland to Britain, while France kept Cape
Breton Island and fle Saint-Jean (what is now Prince Edward Island).
In response to the loss of Acadia, the French took steps to secure
New France. Between 1720 and 1740, they constructed a massive
fortress on Cape Breton Island to guard the entrance to the Gulf of St.
Lawrence. The only way that an enemy could conquer New France
would be to subdue the Fortress of Louisbourg first.
In the three decades before the War of the Austrian Succession,
Louisbourg became not only a fortress but also an important seaport.

The fortress itself was designed to resist any kind of naval assault, and
it protected French ships patrolling the Gulf of St. Lawrence.
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The Seven Years War 5.8 7
Seven Years War Wolfe Y
The Seven Years War began in North America 1759
in May 1756 with an outbreak $ Loyisbourg {1758)
of fighting in Europe between NEW FRANCE Q&% heg
France and Britain. Braddock’s Québec (1759) & 'b@ﬂ?'
defeat in North America led the A Nova Stotia
British military commanders Montreal (1760),
to change their strategy. They o %osr;:;:”c'ari"on : e
decided to ignore the forts along #(Ticonderoga) (1759) ATLANTIC
the Ohio River, at least for the ( ;*?ort Willian s OCEAN
. . .. Fort Niagara (1759) Henry (175
time being. Instead, the British A/\‘“é THIRTEE 5o .
navy would blockade as many Vo COLONIES & French fort
French ports as possible, so that 123)““ esne ) :: :rr::cr;‘ :rrc:s
the French forces in New France *117&'\“,3?%"“" #*  British victory
could not be resupp]ied. This *. :Fort ecessity (1754) Y French/First Nations victory
strategy failed in 1757, when a Washingto 0 250 500 km
French fleet eluded the British

blockade and resupplied
New France.
the dates.

In 1758, a British force attacked Louisbourg. The French had done little
to change the defensive arrangements of the fortress, and the British
recaptured Louisbourg in much the same way they had in 1745.

This time, however, the British were determined that they would
never have to give Louisbourg back to the French. They destroyed the
entire fortress, leaving a pile of rubble to show where it had once stood.

In that same year, a force of British troops, now used to fighting in
North America, successfully drove the French out of the Ohio River
valley. The British held the valley for the rest of the war.

The British Attack New France

In 1759, with Louisbourg and the Ohio River valley in their hands,
the British set their sights on New France. Their challenge was to
keep French forces from helping Québec City. So they sent one
force to attack Fort Niagara on Lake Ontario, and another to attack
Fort Carillon (later Fort Ticonderoga) at the southern end of Lake
Champlain. This tactic kept French forces busy, and the British also
successfully captured both forts.

Chapter 2 Struggle for a Continent

FIGURE 2-13 This map shows key wins and losses just before and during the
Seven Years War in North America. Sort out the sequence of events by following
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bayonet a sword-like blade
that can be fixed to the end of
a musket for use in hand-to-
hand fighting

garrison a force of soldiers
protecting a town or fortress

To learn more about the Battle of
the Plains of Abraham, visit our
website.
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The Battle of the Plains of Abraham

After darkness fell on September 12, 1759, the British climbed the cliff
and overpowered the French troops stationed at the top. By dawn on
September 13, the entire British force, 4400 soldiers, was in position on
the Plains of Abraham. They were less than two kilometres from the
walls of Québec.

Montcalm was taken completely by surprise. He reacted quickly—
perhaps too quickly. Under his command were 13 000 regular troops,
Canadian militia, and First Nations warriors. But most of them were
positioned upriver about eight kilometres away. He could wait for
them to arrive, but Montcalm suspected that the British were not
finished preparing for battle. He chose to fight right away instead of
waiting for reinforcements to arrive. He gathered about 4500 men and
hurriedly placed them between Wolfe’s force and the town.

Wolfe’s landing with a small force of only 4400 had been a risky move.
Perhaps Wolfe felt confident because he had such faith in his soldiers,
who were well trained and well equipped. He felt that they were the
match of any force that would oppose them.

Montcalm’s troops were fiercely loyal to their general, but only 2000 of
them were trained in European warfare in an open field. The colonial
battalions and First Nations soldiers would be the most disadvantaged
in a traditional battle.

Wolfe’s men were trained to stand their ground. So when the French
charged, the British soldiers waited, even as their comrades were shot
and killed beside them. When the French were no more than 35 metres
away, the British commander gave the order to fire.

The French line was shattered. The British troops fixed their
bayonets and charged. Within 15 minutes, the battle was over. The
French retreated upriver, while the British surrounded the city.
Québec’s garrison surrendered five days later.

What were the repercussions of
the French loss?

Wolfe and Montcalm were both mortally wounded during the Battle of
the Plains of Abraham. Montcalm was shot as he retreated into the city,
when the battle was clearly lost. He died the following day.
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Assessing Historical Accuracy
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To learn about the past, we rely not only on
documents and artifacts but also on visual
representations.

Today, cameras are everywhere, and so
are images. Many historians have wished
that a photojournalist had been there to
record the big events of history. Photography
was not invented until 1826, however, so
paintings and illustrations are the only visual
records of historical events before that time.
How accurate are these works of art? Many
paintings were created long after the events
happened, by artists who were not there.
Some artists may want to glorify a historical
person. Others want to create a painting that
will sell. Some artists are only interested in
creating beauty, so accuracy is not important
to them.

It is worth noting that inaccurate paintings
are also valuable for study, if we can show
how they have distorted our perspective of an
event or person.

Facts about the Death of General Wolfe

¢ Wolfe was thin, tall, and pale.

¢ Wolfe had been shot in his right wrist, which was
bandaged.

¢ He died on the battlefield, about 10 minutes after receiving
a fatal shot.

¢ While dying, he learned that the battle was turning in
Britain’s favour.

As you have already learned, General
James Wolfe led British forces to victory in the
Battle of the Plains of Abraham in 1759. He
was killed during the battle. We will examine
two paintings of this event that show us two
different perspectives of it.

Consider What We Know

Look at Figure 2-17 to find out what we know
about the death of Wolfe. Conduct additional
research if you wish.

Investigate the Painting’s
History

Read the caption for Figure 2-18, and do more
research on this painting if necessary. What
does your investigation of the painting’s
history suggest to you about the accuracy of
the painting?

¢ At his death, he was surrounded by three people: Volunteer
James Henderson and Lieutenant Henry Brown, as well as
a surgeon who was likely Thomas Wilkins.

First Nations did not fight on the English side.
¢ General Monckton was busy fighting when Wolfe died.
¢ Colonel Simon Fraser was not in the battle.

FIGURE 2-17 Some facts we know about the death of General Wolfe.
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What were the effects of British victory
in North America?

Although the Seven Years War was waged between the French and Readin g .
British in North America, many First Nations were also involved. They

fought to support their French allies and to protect their lands. Set a Purpose
As you read this section,
The Treaty Of Paris 1 763 watch for ways the British
? victory in the Seven Years
Although fighting in other parts of the world continued into late War affected First Nations
1762, the Seven Years War was finished in North America by the end and the inhabitants of
of 1760. After the French surrendered Montréal, the British military New France.

transported the defeated and disarmed French troops back to France.
French inhabitants of New France were told that they could return

to France at their own expense. Many former administrators of New
France and wealthy French merchants took up this offer. However,
many French colonists chose to stay. This left about 70 000 French-
Canadian habitants who were Catholic, did not speak English, and had
no knowledge of English laws or customs.

When the British finally won the international war, Britain, France, Did You Know?
and Spain signed the Treaty of Paris in February 1763. France gave Saint-Pierre and Miquelon
up virtually all its possessions in North America to Britain and Spain. lie just 20 kilometres from
Britain took New France and French territories east of the Mississippi. the coast of Newfoundland.

. . oL The islands were captured
Spain took French territories west of the Mississippi, known as by the British in 1778, 1793,
Louisiana. France did keep two small islands in the Gulf of St. Lawrence and 1803, but are a French
(Saint-Pierre and Miquelon), and fishing rights off Newfoundland. territory today.

. J

First Nations peoples were not included in the treaty.

First Nations Struggle Under British Rule

After the fighting ended, British colonists went back to tending their
farms and building their communities. First Nations hoped to return to
hunting, trapping, and trading furs.

In the past, the First Nations who inhabited the lands south of
the Great Lakes, west of the Appalachian Mountains, and east of the
Mississippi River had enjoyed an agreeable economic relationship with
their French trading partners. The region had been busy with French
fur trading, but the coureurs de bois had travelled to and from the
trading forts. Very few had settled to farm. First Nations were happy
with this arrangement because it left their territories intact. The French
had also maintained good relations with the First Nations, who were
important partners in the fur trade.
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Looking Back...

Struggle for a Continent

CHAPTER FOCUS QUESTION
How did imperialism shape North America?

The clash of imperialist European nations struggling over power, land,
and resources echoed throughout the world. In North America, the lives of
colonists and First Nations peoples lay in the balance. In just a few years,
the clash of empires brought great change to North America.

1. a) Create a graphic organizer that includes answers to
these questions: What is imperialism? What are the
key ideas of imperialism? What are the results?

b) In what ways did imperialism affect the course of

history, trade, conflict, and the developing Canadian
identity? Form a group of four and create a chart-paper O"O}hr:sig“ryrse
placemat like the one shown here. Seat yourselves
around your placemat. Each student, writing in a EFFECTS
different colour, adds examples from the chapter that tgge IMPE;)I:\LI mg;;i -
fit each category. Work on the category in front of you SM
while your partners work on the other categories. Then
turn the placemat and repeat three times. Finally, On Canadian
explain and discuss your examples. ey

¢) Use the key ideas from the paragraphs you wrote
for each section of this chapter, as well as the
examples from your placemat, to answer the
Chapter Focus Question.

Analyze Critically Make Connections
2. a) Create a headline for a newspaper article 3. a) How did imperialism affect the development of

announcing the end of the Seven Years War. a Canadian identity? Identify characteristics of

b) Create subheads to describe the consequences for Canada that are rooted in the events of this chapter.
each of the following: Britain, France, the First b) Québecers continue to work to achieve political
Nations, the Thirteen Colonies, the Canadiens, and independence and security for their language and
enslaved Africans. culture. Canadians—including many Québecers—

c¢) Write a conclusion for the article that explains who have worked to build a better society for everyone.
benefited most from the Seven Years War, and why. To what extent do these struggles stem from the

imperialism of the 18th century?
Chapter 2 Struggle for a Continent 77
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The Oldest Company in North America

For years, the English had difficulty entering the fur trade in Canada.
Access to the best fur trading areas was controlled by the French
coureurs de bois and their First Nations allies. This changed in 1665
when two coureurs de bois, Pierre-Esprit Radisson and Médard Des
Groseilliers, visited London. They wanted to expand the fur trade, and
were angry the French had rejected their ideas and confiscated their furs.
Radisson had travelled to the shores of Hudson Bay, and knew
the territory. He and Des Groseilliers proposed establishing a fur trade
through Hudson Bay, bypassing the French-controlled St. Lawrence River.
The English king, Charles II, and his cousin, Prince Rupert, sent
Radisson and Des Groseilliers to Hudson Bay on a test run. When Des
Groseilliers returned in 1669 with high-quality furs, the king
was convinced.
Charles laid claim to the territory and called it Rupert’s Land.
In 1670, he gave a charter to the Hudson’s Bay Company (HBC), which
was headed by Prince Rupert. This charter gave the company control of
all the lands drained by all the rivers flowing into Hudson Bay—a

Did You Know?

The official name of the new
company was the “Governor
and Company of Adventurers
of England trading into
Hudson’s Bay.” We now call
this venture the Hudson’s Bay
Company, the HBC, or simply
“the Bay.”

. J

FIGURE 3-9 For years, the
HBC confined itself to posts
along the shores of Hudson
Bay and James Bay. After the
formation of the rival North
West Company, the HBC built
posts in the interior to compete
with the North West Company.
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trading post a store where furs
could be bartered for goods;
sometimes a post was also a fort

Métis people who have either
French or English as well as
First Nations ancestry, and who
self-identify as Métis. They share
a common history and culture,
and are one of the Aboriginal
peoples of Canada.

factory an HBC trading post

factor the chief trader at an
HBC trading post

Twelfth Night a celebration
of the new year, held on the
5th of January

To learn more about the Hudson'’s
Bay Company, visit our website.
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Working for the HBC

Every summer, supply ships from England would carry trade goods
and supplies to the Hudson’s Bay Company trading posts. At the same
time, First Nations and Métis traders travelled overland or by river to
the posts. After trading was complete, the furs were loaded onto the
ships, which then set sail for the return trip to London.

Cree, Assiniboine, Chippewa, and Métis trappers looked after
the trapping and skinning of beaver. Women generally looked after
the initial treatment of the pelts—cleaning them so that they would
not rot. Then the trappers would select leaders to take the furs to
the trading posts. The trading post, or factory, was the centre for the
trade transactions.

Large HBC factories were managed by company officers. These
included the chief trader, called the factor, and clerks who conducted
business in the store. Other employees included labourers, who
loaded and unloaded boats, carpenters, who built boats and furniture,
smiths, who made iron goods, and coopers, who made barrels. Most
employees came from England or Scotland. These people received
salaries and were expected to work long hours, with few holidays.

Many First Nations and Métis men and women also worked for
the HBC. They cooked, cleaned, sewed, guided, supplied food, fixed
snowshoes, chopped firewood, delivered goods, and generally did
what was required to keep the place running.

Life was tough at an HBC post. The region around Hudson Bay is
very cold. HBC employees recorded temperatures as low as -53° Celsius.
Snow piled up outside the buildings as high as 3.6 metres. In poorly
built trading posts, 20 to 25 centimetres of ice could build up on the
inside of walls. Summers were very short, and brought the twin
miseries of black flies and mosquitoes.

Staying Entertained

Life at an HBC post could also get dull and boring. The number of
people employed year-round was small, so they tended to get tired

of each other’s company. To counter this, the year was broken up by
celebrations, such as Christmas and Twelfth Night. Officers entertained
each other several evenings a week. The two great occupations at an
HBC post during the winter were said to be eating and drinking. But
everyone had to behave. The factors were in charge of keeping order,
and they knew that discipline was important in these isolated posts.



©P

York Factory

Established in 1684 near the mouth of the Hayes River, York Factory
was considered the most important HBC post. It was from here that
the fur shipments were sent to England. York Factory had 50 buildings,
laid out in an “H” shape. It had a main depot, a guest house, a doctor’s
house, a church, a hospital, a library, a cooperage, a smithy, a bake

house, provisions houses, and officers’ and servants’ quarters.

How the Trading Worked

The directors of the Hudson’s Bay Company were wealthy men who
lived in London. They had invested the money to get the operation
going. Their biggest advantage was the Royal Charter, which gave
them the right to stop anyone else from trading in Rupert’s Land.

Because of the charter, First Nations and Métis trappers of that
region could trade only with the HBC. This was a disadvantage for
them, because the HBC could keep fur prices low. In addition, the
HBC was the only company offering trade goods, so trappers were
forced to buy at its stores. The economics of the trade therefore
favoured the company.

The London directors knew almost nothing about conditions in
Rupert’s Land, so they gave factors the authority to handle day-to-day
operations. Although the London shareholders set the official price
for furs, the factors frequently modified this price—paying less to the
trappers, and pocketing the difference.

depot a storehouse

cooperage a place to make
barrels and casks

FIGURE 3-10 This photograph
shows York Factory as it looked
in about 1925. What would be
the benefits and drawbacks

of working in such an isolated
environment?

Did You Know?

Trappers who felt they

had not received a fair
payment for their furs would
sometimes refer to the HBC
by its nickname: the Hungry
Belly Company.

. J
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How did the North West Company
expand the fur trade?

After the end of the Seven Years War in 1763, Scottish and American
investors rushed to Montréal to take over the old fur trading networks
that had once been controlled by the French. They also hired the former
employees of the French companies to work for them and maintain
established contacts. In 1783, a number of these small companies merged
to form the North West Company (NWC).

Trading Practices

The trading methods of the North West Company were quite different
from those of the Hudson’s Bay Company. The HBC had been content to
wait for First Nations traders to bring furs to the trading posts on Hudson
Bay. In contrast, the North West Company went deeper into the interior,
building their own trading posts on rivers and lakes throughout the
West and North. They dealt directly with a wide variety of First Nations.

Set a Purpose

As you read this section,
look for differences in how
the two main fur-trading
companies operated.

FIGURE 3-14 The trading
posts and transportation routes
of the North West Company

in the 18th century. What
advantage did the NWC gain
by going into the interior?

m/) &,ﬁﬁ / =T (U7

L ’fg BIZUQ)Pew
\

Athabasca

g < %
2 7
N
Q < lave
o tlon
e

Fort St. HUDSON
% James BAY
bl 0 225 450km
% Frser o
" R Q
\4 South ‘Q ke 2 r . -
Branch Winnipeg ,
House anp dosis
% ; %
Sy, P
” - Do h /' Lake Nipigon A N 0
\ Fort -
Miscouri Glb Itar 3 willi .
“Souri o illiam , .‘ Montr Qe‘

=

the Woods
\_a\‘e Sup Crlo, \
A

Chapter 3 The Fur Trade North and West

95












“Faser River

Fort Prince of Wales

Alaska
£
“1% Great Bear
e, Lake
Great Slave
Lake
Lake
Athabasca

Pacific
Ocean

Water Flow in Canada

Greenland
Baffin Island

Labrador Sea Hudson Bay

Trade Route

Newfoundland

To Engjand

St. Lawrence
River Route

Atlantic N

™ internal Drainage Areas

//—’~ Common Transportation Routes

11171 I canada’s five drainage areas

Drainage flow (the wider the line, the greater the flow)

Fort Michilimackinacs

Ocean &

0 100 300 km
=

Lake Mijcp, ':99/;

©P

FIGURE 3-21 Water flows through Canada’s rivers and lakes into three oceans—the Pacific, the Atlantic, and the Arctic—
as well as Hudson Bay and the Gulf of Mexico. Use these destinations to spot and name the five drainage basins in Canada.
A drainage basin is a region drained by a river system. Use the blue lines to observe the patterns of water flow.

1. a) Make a copy of the graphic organizer
below to help you compare the
Hudson’s Bay Company and North
West Company. Which company

would you invest in?

b) What effect did geography have

2. Suggest three strategies the NWC might
use to help it compete successfully against
the HBC.

3. Create a table with questions to help you
assess the impact of geography on another
business of your choosing.

on the fur trade in Canada? Explain

your conclusion.

Logistical Strategy HBC

Hudson Bay Trade
Route

St. Lawrence River
Route

Form of transportation
used in the interior

Assessing Impact of Geography
NWC Questions to Answer

Which is longer? Which gets closer to the interior?

Which is colder?
Which is longer? Which has more portages?
Which is more expensive?

Which is more durable?

Which can sail?

Which is lighter?
Which is heavier?
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Unit 1 Colonialism and Conflict

Long-Term Change

Short-term change often leads to long-term change. For example, work
patterns shifted as people spent more and more time trapping and
preparing furs. As the decades went by, animal populations shrank.
First Nations adapted by expanding their trapping areas. Eventually,
the beaver population in an area would collapse. This meant that
trappers had to leave their traditional territories to find better hunting
grounds elsewhere. The fur trade led to serious depletion of the beaver
population across the country.

The bison played a crucial role in the fur trade because it was the
source of meat for pemmican. To the First Nations of the Plains, the
bison was a main source of food. The fur trade resulted in an increase
in the bison hunt, but it was not until the 1800s that the bison herds
were almost devastated. This happened when the government of
the United States developed a policy to encourage bison hunting on
a huge scale. This policy was influenced by pressure from ranchers
and farmers, a booming trade in bison hides, and a desire to weaken
Plains First Nations. The bison herds, which had once numbered in the
millions, were almost completely wiped out.

Without the bison herds, many First Nations economies were
destroyed. Poverty and hunger led them to sign treaties in return
for reserves. They gave up hunting and gathering, and some became
ranchers and farmers. In many cases, the government failed to meet
treaty promises. Language and cultural loss increased. Ancient
connections to the land were broken.

Not all stories of the fur trade were unhappy ones. Many First
Nations women married traders and worked hard beside their
partners. Their children would become known as the Métis. Over
several generations, the children of these marriages grew in numbers.
They developed independent communities, a distinct culture, and
their own language—Michif, which combines Cree and French—to
create the unique Métis identity.
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How did the fur trade open
western Canada to change?

As the fur trade spread across North America, the fur traders became
more interested in exploring, making new contacts, and mapping new
routes. Employees of the North West Company and the Hudson’s Bay Set a Purpose
Company were eager to be the first to find new sources of furs. As you read this section,

In 1690, the HBC sent Henry Kelsey west to encourage First note the number of rivers

. . ) . . being mapped to help
Nations to bring their furs to York Factory. During a two-year journey, he expand the fur trade.
travelled as far as the current location of Saskatoon.
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FIGURE 3-29 The arrows show the direction of travel. The legend lists the journeys by date.
Find the journeys on the map from first to last. What pattern of exploration do you see?
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colony to the east of Siberia. Bering travelled for three years across
Russia to the Pacific coast. After building a ship, he explored the
North Pacific and what would be named the Bering Strait.

On a second expedition, in 1741, Bering landed on the Alaska
coast and began trading with the Aleut people. He died on the return
journey, but his crew brought back soft, luxurious sea otter furs.
Chinese merchants offered high prices for the furs, and soon Russian
fur traders were busy hunting the sea otter off the Alaska coast. They
also set up trading posts as far south as California.

Captain James Cook, an English navigator, was so famous in his day
that books describing his trips to the Pacific sold out within days. Cook
took an interest in the welfare of his sailors. His use of sauerkraut and
other sources of vitamin C saved many of them from scurvy.

Cook led three major voyages between 1768 and 1779. In 1768, he
circumnavigated the globe. He explored Antarctica, the east coast of
Australia, and New Zealand. In February of 1778, he landed at Nootka
Sound on Vancouver Island and traded with the Nuu-chah-nulth for
sea otter pelts. The European trade in sea otter pelts, sometimes called
“soft gold,” was soon booming. It did not cease until 1911, when the
worldwide population of sea otters stood at just a few thousand.

George Vancouver had been one of Cook’s officers. Britain sent him to
strengthen its claim to the North Pacific coast of North America. This
claim was based on Cook’s visit in 1778—and made in spite of Spanish
claims. Vancouver arrived off Burrard Inlet in 1792 and found two
Spanish ships anchored there. Vancouver wanted to avoid conflict,

so he suggested that he and the Spanish work together to chart the
channels and inlets of the Strait of Georgia.

circumnavigate to sail around
the world

Did You Know?

The Spanish, who had seized
Mexico in the 16th century,
wanted to extend the
boundary of their colony
northward. In the late

18th century, they sent out
several expeditions north
along the Pacific coast. In
1774, Juan Perez traded with
the Haida. In 1775 and 1779,
Juan Francisco de la Bodega y
Quadra explored the coast as
far north as Alaska.

. J

Thinking 1T THROUGH &

Analyze Critically

1. a) How would it benefit fur trade companies to find
rivers that emptied into the Pacific Ocean?

b) Why would the search for those rivers lead to the
European development of western Canada?

Evaluate and Synthesize of the chapter.

2. To what extent was the exploration of the west coast
of Canada by various European nations an example

-

of economic imperialism? Justify your position with
explanations and examples from the text.

3. Write a paragraph to answer the section question:
How did the fur trade open western Canada to
change? Set aside your paragraph to help you
answer the Chapter Focus Question at the end

/
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Looking Back...

The Fur Trade North and West

CHAPTER FOCUS QUESTION

How should we remember the fur trade in Canada?
The desire for furs led to a revolutionary Effects of the Fur Trade on Canadian Society
industry that dominates the history of Short-Term | Long-Term Net Benefit
Canada. Many of the changes brought on Category Costs Costs Benefits or Cost
by the fur trade were immediate, but others Geography
took hundreds of years to be felt. These People Bison deplted. First Nafions
changes had both costs and benefits. many First Nations | peoples acquired
1. Use the key ideas from the paragraphs you sconomies destroyed | goods through
wrote for each section of this chapter to help trade
you complete the following. -10 +8 -2
a) Use a balance sheet like the one at right Natural
to list the short- and long-term costs Resources
and benefits of the fur trade on Canadian Culture
society. Consider geography, people,
Total
natural resources, and culture.
b) Give each benefit a positive rating of 1 to
10. Give each cost a negative rating of -1
to —-10. One example of each is provided.
¢) Add up your benefits and costs, and
calculate your net benefit or cost.
d) Now write a paragraph to answer the
Chapter Focus Question.
Analyze Critically Evaluate and Synthesize a) With a partner, make a
2. Did the HBC or the NWC have 3. With a partner, discuss the HBC izt @i eiitentia 1o iy ey
the better business model to and the NWC as employers. assess the 5|gr.1|f|c.ance ofa
maximize profit? (Refer to the Which of the two companies person’s contribution to the
chart you created in “Apply It” would you rather development of Canada.
on page 99.) What were the ¢ be the director of? b) Choose one of the fur traders
ethical implications of their * be a factor for? or explorers of wester.n Canada.
Gl e transport furs for? Create a list of questions to

trade with? help you assess their impact.
c) Research the answers to those
questions. Use your criteria
1o assess the significance

What criteria did you consider
to make your decisions?

4. Although many of the fur traders of the contribution of your
and explorers were motivated by chosen explorer or fur trader.
profit, we do not remember them How should we memorialize
because of the money they made. his contribution?

We remember them because they d) Compare your findings with
helped build Canada. those of your classmates.

Which fur trader or explorer
made the most significant
contribution?
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UNIT ACTIVITY

Create an Urban Plan for
17th-Century North America

¢ Divide North America into areas with the aim of minimizing conflicts and

ensuring a fair distribution of land and resources.

e List the groups you will consider in your plan (include at least five groups).

* Design a map showing the new North American borders. Include geographic
features, ideal locations for capital cities, and transportation routes.

e Write briefly about each new area you create. Defend your decisions
regarding division of land and resources. Include information on type of
government, cultural groups, natural resources, and major industries.

STEP ONE: Building and Acting on a Plan

Will you work alone, with a partner, or in a group? List
the tasks you need to complete, and set deadlines. Check
with your teacher to ensure your plan will be effective.

STEP TWO: Investigation

Using your textbook and learning resource centre,
investigate the groups that lived in North America in the
17th century. Ask the following questions:

e What were the cultural groups in North America?

e What were the climate and physical region like? What
natural resources would attract people to a region?

e What considerations would a fair division of the land
involve? Consider the rights of the peoples already
living in each area prior to the arrival of Europeans.

¢ How would each new area be governed?

STEP THREE: Assessing the Role of Geography
in Settlement and Trade

Review Chapter 1 Building Your Skills: Analyzing Satellite
Images and Chapter 3 Building Your Skills: Assessing the
Role of Geography in Trade. Search online for satellite
images of North America. Decide where the borders for
the areas will be: What are the geographical challenges?
Are there natural borders such as lakes? What is the
climate like? What are the best land and water routes?

Urban planners design new communities, create transportation networks,
and allocate resources such as water and agricultural land.

You learned how North America changed as a result of European
colonization. Interaction among cultures brought conflict. How might an
urban planner have divided North America among all the groups to minimize
conflict? As a 17th-century urban planner, you must do the following:

)
So <
Urces §°

STEP FOUR: Assessing Historical Accuracy

Review Chapter 2 Building Your Skills: Assessing
Historical Accuracy. Use the four-step system in the
Building Your Skills, your textbook, and online resources
1o assess the historical accuracy of your plan.

STEP FIVE: Evaluation

Present your new map and defend your division of land.
How might your urban plan for North America have
reduced conflict among groups?

CRITERIA FOR SUCCESS

['| Did you develop a plan with specific tasks to
complete?

|| Was your planning realistic? Were you able
to complete the tasks in the time allotted?

[| Does your map show the new boundaries
for the new regions of North America?

[ | In your urban plan, did you include
information on resources and the economy?

|| Have you explained why this urban plan
may have resolved conflict in the 17th
century and beyond?
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feudalism legal and military
customs that ordered society in

medieval Europe

Did You Know?

The Great Plague that hit
London in 1665 was the
worst outbreak of bubonic
plague in the 17th century.
Around 100 000 people died.
Wealthier people and nobles
were able to flee the city, but
most poor people could not.

\.

S

Changes in Society
In the 17th century, England was still very much an agricultural nation.
Most people lived in the country, and worked on farms or the estates of
lords. But towns and cities were growing rapidly, and feudalism had
ended. Townspeople no longer had ties to lords. They felt much more
in control of their own destinies.

As English society became more divided, three basic classes
developed.

Upper class the monarch, the monarch’s advisers, nobles, and high
church officials, such as bishops

Middle class merchants, manufacturers, landowners, professionals,
and military officers

Lower class farmers and ordinary workers

The upper class and the more prosperous members of the middle
class lived in fine town and country houses. They owned valuable
possessions, including china from Asia and fine furniture made from the
woods of Africa. English merchants roamed the world, bringing back
new, exciting, and profitable goods to sell to this wealthy part of society.

The lower classes, which included skilled workers such as
carpenters, blacksmiths, stonemasons, and dressmakers, could earn
good incomes from their skills and lived quite comfortably. Many of
these skilled workers belonged to cooperative organizations. These
organizations looked after their members’ welfare.

PIAZZA in ('l:n\-l'lll}l.tl'lli'n

FIGURE 4-3 Covent Garden in the 17th century. Based on this image, what can you infer about the people
who lived in this part of London?
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Less-skilled workers did not fare as well. They worked long hours
for perhaps ten pennies a day for men, and a few pennies for women.
Their living quarters were small and cramped, with whole families
living in one or two rooms.

Many other people lived in poverty, with little or no opportunity to
improve their lives. Widows suffered after the loss of their husband’s
wage. For many unemployed people, including children, their only
means of livelihood was crime.

Poverty and Crime in 17th-Century England

People who were homeless due to poverty and lack of work were known
as vagabonds. Most of the middle and upper classes saw these people
as lazy, or thought that they preferred a life of crime. Punishments for
vagabonds were severe, including whipping. By the early 17th century,
however, new Poor Laws started dividing vagabonds into those who
could not work (due to disability or age, for example) and those who
could (“sturdy rogues”). Sturdy rogues were still punished.

The Effects of Trade

The poor lived mainly on bread and beer, and could occasionally afford
some meat or cheese. The wealthy ate enormous quantities of meat, which
was often strongly flavoured with spices to disguise the fact that it was
sometimes not very fresh. Fruits and vegetables were not popular, and
were usually eaten cooked.

In the 17th century, English diet and social customs began to change.
Foods and other products were arriving from other parts of the world. The
new foods included pineapple, maize, potatoes, coffee, tea, and chocolate.
Soon a new social institution sprang up—the coffee house. This was where
men gathered to drink coffee, smoke tobacco (also newly introduced
from North America), and indulge in gossip and political discussions.

Did You Know?

The Great Fire of London
happened in 1666, when a
huge fire started in a bakery
in central London. The fire
raged unchecked for four
days, destroying two-thirds
of the entire city. Finally,
houses in the path of the
fire were blown up to create
a firebreak.

\. 7

FIGURE 4-4 This engraving
from 1674 shows men

enjoying a drink and a chat in

a 17th-century coffee shop. Why
might shops like this be popular?
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Other Puritans left the country in search of religious freedom.
One group of Puritans, the Pilgrims, chartered a ship, The Mayflower,
to take them to America. They founded a Puritan colony at Plymouth
in 1620. These were the first of many Puritans who settled in what
would later become New England.

Witches

Witch hunts swept across Europe from the 15th to the 18th centuries.
People who were accused of witchcraft were thought to have used
magic to harm others, often in connection with Satanic ritual. An
accusation of witchcraft could lead to mass hysteria and panic. It was
usually the Church and political officials who tried and condemned
the accused witches.

Official witch hunting took place in England and Scotland during
the 17th century. While historians disagree on the number of people

executed, it is certainly in the hundreds, if not thousands. Witch hunts

also took place across continental Europe and in the Puritan colonies
in America.

The majority of people put on trial for witchcraft were women over
the age of 50. (It was believed that women were more easily tricked by
Satan.) They were often social outcasts, women who had never married,

or “wise women” who knew about medicinal plants and treatments

for illness. Some were people who told fortunes or sold love potions.
Others were simply old women who lived alone, perhaps with a pet
animal, such as a cat.

FIGURE 4-6 Puritans faced
persecution at home in England,
Scotland, and Ireland, which

is why many left for the New
World. However, they themselves
persecuted non-Puritans in the
American colonies. How would
they justify such persecution?

WEBLINK ®:cccscecccscccsse

To read more about the Pilgrims,
visit our website.

Did You Know?
People believed that only the

innocent could drown. Satan
would protect real witches by
not allowing them to drown.
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Many of the democratic traditions that Canadians enjoy today Magna Carta the Great Charter,
come to us from England. The process of establishing them took which guaranteed the English
. . . i . people certain civil rights
many centuries. Magna Carta, signed in 1215, recognized individual and limited the powers of
freedoms, and required the English king to consult an elected the monarch

parliament and to rule lawfully.

Although monarchs such as Elizabeth I had learned to work with
parliament, most English kings and queens had been used to ruling
as they saw fit. They expected their subjects to accept and support
their decisions. This support included providing money, in the form
of taxes or loans, to pay for things such as soldiers and new palaces.
Most monarchs hated restrictions on their power and often tried to
bypass them. For example, they would try to bypass parliament.
Today, people in many parts of the world still struggle to attain basic
political and civil rights, such as the right to a fair trial, or the right to
choose their government through free and fair elections. In England, the
struggle that began in 1215 with Magna Carta would continue 400 years
later, as James I and Charles I fought parliament for control.

Thinking 1T THROUGH &

Compare and Contrast Build an Argument

1. Look for essential ideas about 17th-century English 3. How might witch hunts and people like the “Witch-
society. Using a graphic organizer, compare and Finder General” be used to maintain the power of
contrast the living conditions of the upper, middle, Church and government in English society?

and lower classes. Use this organizer to write a
report from the perspective of a foreign ambassador ~ Summarize What's Important
describing English society to his government. 4. Identify the role of parliament in limiting the power

. of a monarch since the signing of Magna Carta.
Make Connections

2. Trade had an effect on English society. How do Synthesize and Evaluate
trade and the arrival of goods from other parts of 5. Write a paragraph to answer the section question:
the world affect Canadian society today? What were the defining characteristics of English

society in the 17th century? Set aside your
paragraph to help you answer the Chapter Focus
Question at the end of the chapter.
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BUILDING YOUR SKILLS

Using Statistics to Understand Social Structure

How can we understand how past societies
functioned, and how people in the past spent
their lives? We can read what people wrote
about themselves and their world. We
can look at artifacts and images, such as
paintings. Statistics can also provide important
understandings that we might otherwise miss.

Statistics can be more objective than other
sources of information, but they must still be
used cautiously. Statistics can be distorted by
the people who collect the data, or they may
be shown in a certain way to support a specific
point of view. However, they can provide
another window on the past.

Use the data in Figure 4-9 to discover
how wealth was distributed among the
three main social classes of England—the
upper class, the middle class, and the lower
class. Figures 4-10 and 4-11 give you some
idea of how much money was available to
people to meet their needs. Figure 4-8 explains
a little about English money; it will help you
to interpret the data.

d = penny s = shilling £ = pound

There were 12 pennies in a shilling, and 20 shillings
in a pound.

FIGURE 4-8 English money

Unit 2 Democracy and the Modern World

1. Using Figure 4-9, divide the population
into the three social classes. The middle
class includes government officials,
merchants, traders, lawyers, scholars,
and military and naval officers. The rest
are in the upper or lower classes.

2. Construct two pie graphs. Use the first
pie graph to show the number of families
in each of the three social classes. In the
second pie graph, show the average
amount of income per family in each
of the three classes. How do the graphs
compare? What can you say about English
society on the basis of these pie graphs?

3. Calculate the weekly income of an
agricultural labourer. Calculate how much
food they would be able to buy during a
week, assuming they spend 30 percent of
their income on food. Calculate the weekly
income of a shopkeeper. How much
disposable income would the shopkeeper
have after buying food? Do the same for
a gentleman. What conclusions can you
draw about the families” standards of
living on the basis of these calculations?



Average Yearly Income

Number of Families Occupation per Family (£)
160 Nobles 3200
26 High church officials 1300
4400 Minor nobles (baronets, knights, esquires) 660
12 000 Gentlemen 280
10 000 Government officials 180
2000 Merchants and traders by sea 400
8000 Lesser merchants and traders by sea 198
25000 Persons in the law, liberal arts, and sciences 107
110 000 Shopkeepers, tradespeople, and artisans 42
9000 Naval and military officers 70
85 000 Common sailors and soldiers 17
364 000 Labouring people and gardeners 15
400 000 Crofters and the poor 0.5
FIGURE 4-9 English society in the 17th century
Goods and Services | Price Occupation Wage
Harpsichord lessons £1 a month Agricultural labourer 10d per day
Haircut 6d (rle)
A bleeding 1s Agricultural labourer 4d per day
(female)
Meat approx. 7d per kilogram
Skilled craftsperson 1s per day
Bacon approx. 10d per kilogram

Good cheese

approx. 5d per kilogram

(mason, carpenter)

Bottled ale 6d per dozen
One live hog £1 6s

Six oranges and three 6d

lemons

Renting a sedan chair 2.55

for the day

FIGURE 4-10 Prices for some common goods and services

in England, around 1660

Silversmith 3s for engraving a cup
Kitchen maid 10s per year
Cook in a great house £2 per year

FIGURE 4-11 Wages in England, around 1660
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What main factors led to the
English Civil War?

Civil war breaks families and communities apart. Close friends,
neighbours, and even siblings may end up fighting on opposite
sides. Civil war uses up the resources of a country, and it creates
great hardship and serious economic problems. It can take decades
to recover from such a war. No one wants a civil war. How did one
happen in 17th-century England?

Setting the Stage for Civil War

The main cause of the English Civil War was Charles Is struggle with
parliament. Each side believed that it had the right to more control.
Compromise was almost impossible due to four main factors: the
growing powers of parliament, money, religion, and the behaviour

of the king.

England’s parliament dated from Anglo-Saxon times. Its original
purpose was to advise the king, and it had little official power. In 1215,
however, nobles used Magna Carta to change parliament’s role. Magna
Carta stated that the king could not rule simply by his own will—he
had to obey the laws of the land, like everyone else. People accused of
crimes had the right to trial by jury. Most importantly, the king could
not introduce new taxes without the consent of parliament.

Parliament in 17th-century England had two parts, or “houses,”
the same as today. Both houses had to approve new laws. The House
of Lords included bishops and other high officials of the Church of
England in addition to the nobility. The House of Commons was
made up of wealthy landowners and townspeople. During the time of
Charles I, the monarch held the right to call or dismiss a parliament.

This was not democracy as we know it today. Most people in Britain
did not have the right to sit in either house of parliament, or even to vote
for its members. These rights would take years to win. However, this
was a stage of development for parliamentary government.

Members of the English parliament in the 17th century were
very aware of their rights and powers—and they were prepared to
defend them.

Set a Purpose

As you read, notice

how Charles | attempted
to maintain power over
parliament.

civil war when two or more
groups in a country fight each
other for control of that country

WEB LINK e

To learn more about the parliament
of England, past and present,
visit our website.
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seditious libel false and
malicious statements against
the monarch, which are
considered treason

Monarchs had large expenses—soldiers, ships, and new palaces were
very costly. To raise some money, monarchs could collect rents from
their estates, sell noble titles, or sell the rights to import valuable goods.

One thing the monarch could not do to raise money was create new
taxes. Only parliament could make new taxes legal. This meant that
if the king wanted a new tax, he had to call parliament and explain
his decision. For example, if Charles wanted money to go to war,
parliament would have to agree that the war was necessary. Parliament
could also use the king’s need for money to get what it wanted from
him. This usually meant increases in parliament’s powers, something
Charles disliked.

When parliament resisted him, Charles resorted to other means of
raising money. These included forced loans, fines, and a return to an
ancient custom called ship money. This was a fee the people of coastal
towns had once paid to help provide ships in times of war. Charles
now wanted all towns and landowners to pay the fee. The idea of the
return of ship money caused outrage.

Charles also turned to his chief minister, Lord Strafford, to raise
money. Strafford was called “Black Tom Tyrant.” He found so many
ingenious ways of obtaining money for the king that his methods
became known as “Strafford’s Fork”—a reference to a king who was
“feeding off the country.”

The Puritans were a powerful and outspoken group in England. There
were Puritans in parliament, and they did not like or trust Charles I.
They felt that he was becoming lenient toward Catholics—after all, he
had even married a Catholic from France.

Charles also allowed one of his favourites, Archbishop Laud,
who opposed the more radical forms of Puritanism, to introduce new
religious practices. These practices included church decoration and
rituals that offended and angered Puritans. Those who complained
or criticized the king and Laud were punished for seditious libel.

Libel and Freedom of Speech

Today, we may take freedom of speech for granted. Freedom of speech
was common among First Nations in North America, and there was
relatively peaceful, rapid development of freedom of speech in
Canadian society. In many regions of the world, freedom of speech
exists because people fought for it, and there are places where this
basic freedom still does not exist.
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Charles I and his advisers did not believe
in freedom of speech. When people wrote satires
and pamphlets criticizing the government,
the writers and printers were arrested and
severely punished.

For example, after being found guilty of libel,
a Puritan lawyer named William Prynne was
forbidden to practise law. He was forced to pay an
enormous fine of £5000 (perhaps the equivalent
of millions of dollars today). Prynne then had
to stand in the pillory in two different places in
London, and one ear was cut off each time. He
was also branded on both sides of his face with
the letters “S” and “L,” and then imprisoned.

However, even these punishments could
not prevent people from expressing their views.
The thousands of people who watched the
punishments hissed and booed at the officials.
William Prynne was so defiant that his ears
were cut off twice. Each time he had them
sewn back on.

The Problem of the King

James I had avoided direct confrontation with
parliament when he could, but Charles was not
so fortunate—or so wise. Charles led England
into expensive wars in Europe, including the Thirty Years War.
Charles had married a Catholic, and was forcing religious reforms.

Charles also used the Court of Star Chamber against those who
opposed him. People tried by this court were denied the rights they
had been granted by Magna Carta. The trials were conducted in secret,
there were no juries, and no witnesses were allowed.

Charles felt that he had the right to imprison people and use
this court to put them on trial. However, this kind of behaviour was
exactly what Magna Carta was meant to prevent, and parliament felt
it had to respond.

The Petition of Right

In 1628, in only the third year of his reign, Charles recalled parliament.
He hoped that this time it would bend to his wishes. However, the
two houses of parliament—the Lords and the Commons—joined
together to oppose him in a way they never had before. They told the
king he would have no money until he signed the Petition of Right.
This document was meant not to introduce new laws, but to remind
Charles of the civil rights already guaranteed by Magna Carta.

FIGURE 4-14 William Prynne in the pillory. It was during

: this time that many Puritans began to consider moving to
. colonies such as New England.

satire a literary work in which
corruption, foolishness, or
abuses are held up to ridicule
and contempt

pillory a device consisting of
a wooden board with holes for
the head and arms, in which
offenders were exposed to
public scorn

Court of Star Chamber a royal
court where sessions were held
in secret

Petition of Right a document
affirming specific rights for
English citizens
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Charles reacted to the Petition of Right by dissolving parliament.
He then decided to rule without any parliament at all, for 11 years.
Although he was entitled to do so, many people called this period the
“Eleven Years’ Tyranny.” It was followed by a series of events that

would quickly lead England to civil war.

1628: Charles | refuses to
acknowledge the Petition of Right.
He dissolves parliament.

[ 1629: Charles begins an 11-year ]

period of rule without parliament.

( 1640: Charles needs money to
fight the Bishops' Wars. In April,
he recalls parliament, but it is
uncooperative. This “Short
Parliament” is dissolved after
only three weeks.

J/

1639: Charles attempts to force
religious reform in Scotland. The
resulting rebellion is called the
Bishops' Wars.

1640: The Bishops’ Wars are over,
but Charles is bankrupt. He recalls
parliament in November. This will
be the “Long Parliament.”

1641: Parliament has Lord
Strafford charged with treason. He
is executed in May. Charles’s other
favourite, Archbishop Laud, is also
arrested.

(1641: In October, parliament
presents the Grand Remonstrance.
This document shows parliament’s
opposition to all of Charles’s actions
and policies from the beginning of
his rule. It also demands the
removal of his chosen ministers.
Charles tries to ignore it.

1641: Parliament starts a series
of political reforms to reduce
the power of the monarch.

1642: In January, Charles enters
the House of Commons with 400
soldiers, and attempts to arrest
five members of parliament.

He fails.

1642: Charles flees London. The
people of England begin to choose
sides: some support parliament,
others support the king.
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How did the Civil War affect democracy

in England?

Set a Purpose

There were many important
changes in England after
the execution of Charles I.
As you read, make note of
political and social changes
in English society.

republic a government where
there is no king or queen; power
rests with the citizens who vote
to elect their leaders

Although Charles I had been executed, there was still a question
of whether or not England was now a republic. By ancient right,
Charles’s son, who at that time was in exile in Europe, should be
Charles II. The English republic, now called the Commonwealth of
England, only came into being when the Rump Parliament voted to
abolish the monarchy and the House of Lords in 1649.

The Rump Parliament During
the Commonwealth

Many people disagreed with decisions made by the Rump Parliament,
and some questioned its right to make any decisions at all. With
only about 80 active members, it could hardly claim to represent the
people of England. However, at this time the Rump Parliament was
still supported by the victorious Roundhead army and its leader,
Oliver Cromwell. Parliament kept Cromwell and his army busy
dealing with Charles II, who had returned from Europe to reclaim
his father’s throne. After the Battle of Worcester in 1651, Charles II
again fled to Europe.

The Rump Parliament did take some actions in an attempt to
change British society:

* The Adultery Act of May 1650 imposed the death penalty for
incest and adultery.

* The Blasphemy Act of August 1650 was meant to restrain more
extreme religious groups.

* To allow Puritans freedom of worship, parliament ended
compulsory attendance at an Anglican Church.

The Rump Parliament also taxed Crown and Church lands, which
was a popular decision. However, its members failed to agree on a new
constitution, which would have been a vital step in the formation of the
Commonwealth. By 1653, they had lost the support of Oliver Cromwell
and the army.
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constitutional monarchy a
form of government in which a
monarch acts as head of state,
but his or her powers are limited
by a constitution

Did You Know?

The Act of Settlement
declared Anne’s heir to be

a German-born member

of the House of Hanover.
George | spoke little English,
but he was a Protestant. His
descendants still sit on the
throne of England today.

\ S

While the fight for full democratic rights was not over, never again
would the monarch have more power than the elected representatives
of the people. England was becoming a constitutional monarchy.

Parliament passed a series of acts in the years following the
Glorious Revolution that would set the foundation for British
government. These included

* the Mutiny Act, which made it illegal for an army to form without
the consent of parliament

* the Triennial Act, which guaranteed that parliament sit every three
years (preventing a monarch from ruling alone)

* the Act of Settlement, which allowed parliament to decide who
would inherit the throne when William and Mary, and then Mary’s
sister Anne, failed to produce an heir. This act also declared that all
future monarchs must be members of the Church of England.

The English Civil War and the Glorious Revolution brought great
developments toward political reform in England, but social reform
was still to come. Political reform happens when government is made
better. Social reform happens when society is made better. The lower
classes were not much better off by the end of the Glorious Revolution.
Catholics were now barred from parliament and from the army. Women
had also failed to gain equal rights. The structure of English society, with
its deeply embedded social classes, had not really changed. Making a
more fair society would be the task of future generations.

Thinking 1T THROUGH @

Analyze Critically

-

Summarize What's Important Synthesize and Evaluate

1. Create a chart that lists the names and dates of 4. Is the Glorious Revolution appropriately named?
England’s rulers after the execution of Charles I. If so, why? If not, suggest another name for it and
Identify the key aspects of each reign. give reasons to support your thinking.

2. List the evidence that would support the following Set aside your paragraph to help you answer the
statement: “The restoration of the monarchy in 1660 Chapter Focus Question at the end of the chapter.
is directly linked to Cromwell's military dictatorship.”

3. Did the Glorious Revolution satisfy the desires of
parliament? Was there anything the parliament
wanted that the revolution did not provide?

5. Write a paragraph to answer the section question:
How did the Civil War affect democracy in England?
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Looking Back...

The Fight for Democracy and the English Civil War

CHAPTER FOCUS QUESTION

What basic democratic rights were won as a result of the Civil War in England?

In this chapter, you have read how the Civil War brought an end to absolute
monarchy in England and led to the triumph of parliament. No longer could
England’'s monarch rule without the consent of parliament. This would set
the foundation for democracy in England, and later in Canada.

1. a) Use your paragraphs from each section in the chapter to identify key events
that ultimately led to political reform and the establishment of democratic
rights in England. Use the organizer below to list the events.

b) In the bottom section of the organizer, describe how English politics and
government were reformed as a result of the events surrounding the Civil War.

¢) Identify the newly established democratic rights. Which right is most
important for establishing a democracy and can still be seen in Canadian
society today? How are rights the roots of democracy? Elaborate and clarify
your thinking.

Society in 17th-century

England q.

The governing style of The Civil War The end of the

the early Stuarts q. q. monarchy

=) Political reform/democratic rights

Synthesize and Evaluate
2. Was English society significantly

Ask Meaningful Questions

3. Take the role of a reporter

Build an Argument

4. In the form of a speech, argue

changed as a result of the
Civil War? Explain.

©P

interviewing a member of
parliament who now supports the
restoration of the monarchy. Make
a list of questions you would ask
to help understand this member's
position. Find a partner and have
them answer your questions as a
member of parliament.

which form of government
exercised more control in England
during the 17th century. Be

sure to explain your perspective.
Choose from the following:

* an absolute monarchy

e the Commonwealth of England
e Cromwell as Lord Protector

* a constitutional monarchy
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independence the state of being
self-governing and not under the
authority of another country

As you read in Chapter 1, colonies were used to supply their home
countries with resources, which were used to manufacture goods.
These goods were sold to the colonists. American colonists were
important customers for the products made by British factories.
Colonies were forbidden by law to reverse this flow—for example,
no one could sell goods manufactured in one of the Thirteen Colonies
to the British. This restriction meant that the colonies were economically
dependent on Britain.

The American colonies were also dependent on the British army
for protection. Ironically, Britain removed the most important reason
why Americans needed the Empire when British forces captured
New France. France, a former threat, would later help the colonies
achieve independence.

The mercantile system had some advantages for the Americans. Trade
within the British Empire was tightly controlled, and competition from
outsiders was almost nonexistent. Only British ships could be used for
trade, and these were built from American materials. Prominent American
merchants tended to see themselves as British first and Americans second.
For the most part, they were patriotic and loyal to Britain.

== B
2
OCEAN ‘
éﬁg N o
b i, FURS, RON, LUMBER, GINGER
AMERICA e ’ GOODS‘“D‘GO o

T
MANUFA K

oS-
%
N3 5 £
Y

America’s Trade within the British Empire ~ ~221°*"

FIGURE 5-3 As partners in a protected mercantile economy, some American colonists
became very wealthy. However, trade was controlled by Britain, and the colonies were
prevented from making their own goods and developing economically. How might this
system create problems for the colonies?
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On the other side of the Atlantic, in London, it seemed that the land speculator a person who
Civil War and the Glorious Revolution had made parliament supreme. buys and sells land for a profit
It seemed natural to many British politicians, but not all, that the
colonists had to follow the laws that parliament made—period.

In 1763, there had been a series of attacks on British forts and some Did You Know?
American settlements in the Ohio Valley. These attacks had been inspired The Royal Proclamation

by an Ottawa leader, Pontiac, who had attacked Fort Detroit. This caught of 1763 has never been

the attention of British officials, who wanted to end costly warfare between cancelled, and many modern

Aboriginal land claims refer to

First Nations and colonists and maintain friendly trade relationships. _
it. Lawyers have successfully

The Royal Proclamation of 1763 was meant to keep American

argued that the Canadian
settlements out of the vast Ohio Valley region. This went against the government must recognize
wishes of American land speculators, who wanted to own and then the Royal Proclamation.

sell the thousands of hectares of arable land in the Ohio Valley. To
them, it seemed that the British government was too willing to give
up land to First Nations peoples.
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FIGURE 5-5 This copy of a British Army map of 1767 shows what lands Americans were forbidden to settle (west
of the red line). Unfortunately, some American settlers were already on the wrong side of the line. Many others
saw the Royal Proclamation as a temporary measure and began secretly scouting out lands for speculation.

Chapter 5 The American Revolution and British North America 163















boycott refuse to buy goods
from a particular source

The First Continental Congress

In 1774, the British parliament also passed the Quebec Act. This Act
made the French language and Roman Catholicism official in the British
colony of Québec. The boundaries of the colony were also expanded deep
into the Ohio Valley, which would prevent the Americans from settling
there. Québec also did not have an elected assembly. This alarmed
American colonists, who had such assemblies and wanted to keep
them. While the Quebec Act helped keep the Canadiens of Québec loyal
to Britain, and was not intended to directly punish the Thirteen Colonies,
Americans were outraged. For them, the Quebec Act was one of the
Intolerable Acts. It could lead them only closer to revolution.

In September 1774, all of the Thirteen Colonies except Georgia
sent delegates to the First Continental Congress in Philadelphia.
The Continental Congress began by defying the British government.
Leaders demanded a boycott of goods from England, and began cutting
economic ties to the home country. As British General Gage readied
thousands of British troops from his headquarters in Boston, rebellious
colonists began to train and to store weapons and ammunition.
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FIGURE 5-11 The Quebec Act of 1774 attached a huge area to the
Province of Québec. Why would the Quebec Act infuriate Americans?
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FIGURE 5-14 Major battles in the Revolutionary War. Around 44 000 members of local
militias fought in these and other battles. Militias were unwilling to fight far from home.
How might this both help and harm the American cause?

Attack on Québec

The now united colonies had challenged the military might of one of
the world’s great powers. This was serious business. Leaders of the
Continental Congress first looked to defend the northern borders.
They knew that British troops could come through Québec to attack
the Thirteen Colonies. To prevent this, the Americans could either
convince Québec to join the revolution, or attack first and claim
Québec for themselves.

In the winter of 1775, Americans led by Richard Montgomery and
Benedict Arnold tried and failed to seize Québec. The failure helped
convince Canadians to remain loyal to Britain.
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How did the American Revolution change
British North America?

Readin 9 . Britain was in a difficult position by 1783. The Thirteen Colonies
were lost. The British stronghold of Gibraltar, in the Mediterranean,

Set a Purpose was under siege by the Spanish. The Dutch and the French were
As you read this section, fighting Britain for control of the Caribbean. It was in Britain’s best
make note of the ways interests to make peace.

the revolution affected After weeks of negotiation, Britain signed separate agreements

relationships between
different groups in British
North America.

with the Thirteen Colonies, France, Spain, and the Netherlands. New
borderlines were drawn in North America. Most importantly, Britain
was forced to agree that the United States—which is what the Thirteen
Colonies now called themselves—was a free and sovereign country.
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FIGURE 5-17 Britain, France, Spain, and the United States all wanted to gain territory
in North America after the end of the Revolutionary War.
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veto to stop or reject a
legislative enactment

Canadiens did not like British rule. People living on the east coast still
had close economic ties with Britain and New England, and felt they
had little in common with the inland colonies. It would prove difficult
to unite these diverse colonies. The Dominion of Canada would not be
formed until 1867.

The Constitutional Act

The Loyalists created problems for the British government. Those who
settled in Québec demanded that they be governed separately from the
French-speaking Canadiens. The Constitutional Act, passed in 1791,
divided Québec into two new colonies. Lower Canada, the heartland
of what had been New France, kept French culture, the Catholic
religion, and French civil law. Upper Canada was English-speaking and
Protestant, with British laws and institutions. Lower Canada would later
become the province of Québec; Upper Canada, the province of Ontario.
The Constitutional Act gave both colonies their own governments,
each consisting of an elected assembly, a governor, and two councils.
The members of the Executive and Legislative Councils were appointed
by the governor, who was always a British nobleman. The members
of these councils were prominent members of the community, and
they helped the governor make laws for the colony. Elected assembly
members could also propose acts or laws, but these could be vetoed
by the governor and the councils. It was very similar to the system
that caused rebellion in the Thirteen Colonies, but more rigid.

Thinking 1T THROUGH &

Summarize What's Important

1. Using a graphic organizer, identify the pros and cons
of the British colonies of Québec and Nova Scotia
joining the Americans in declaring independence
from Britain. What were the key reasons they did
not join the American revolutionaries?

2. Identify the reasons the Mohawk Nation remained
loyal to Britain during the American Revolution.

government.” Should the Loyalists be considered
political refugees? Support your thinking with
specific details.

Synthesize and Evaluate

5. Slavery was not abolished in the British Empire
until 1834. List the reasons the British would offer
freedom to slaves in the 1770s. Do you think the
British would have made this offer if there had not
been a revolution? Elaborate and clarify your thinking.

Analyze Critically

3. Assess the impact of the Loyalists on the existing
Canadian colonies. Was their arrival beneficial or not?

Build an Argument

4. A political refugee can be defined as “a person who
has fled their homeland because of an oppressive

N

6. Write a paragraph to answer the question:
How did the American Revolution change British
North America? Set aside your paragraph to help
you answer the Chapter Focus Question on the
next page.
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Did You Know?

The rules of modern ballet
were first established by the
dancing master to the court
of Louis XIV. Louis insisted
that his nobles learn ballet so
that they could be graceful
at all times. Slip-ups could
mean being asked to leave
the royal court—the end

to all dreams of power and
influence for a noble.

. J

deficit the negative balance
that accumulates when a
government’s expenses are
greater than its revenues

Louis XIV was a major patron of the arts. He supported musician and
composer Jean-Baptiste Lully, who created French opera. He supported
writers such as Moliére, and he commissioned paintings from artists
such as Hyacinthe Rigaud (see Figure 6-6). Under Louis’ influence,
Rigaud became famous enough to paint the portraits of nobles all over
Europe. When Louis moved his court from the Louvre Palace in Paris
to Versailles, he made the Louvre an art gallery—which it still is today.

French art and architecture, French thinking, and even French
cooking became the standard by which all others were judged. Other
European rulers copied the palace at Versailles and hired French tutors,
dancing masters, composers, and fencing instructors. French was the
language of cultured people throughout Europe.

Louis was very close to the Catholic Church. His persecution of Calvinist
Protestants, or Huguenots, was so intense that it caused a huge decline
in population in some parts of the country. The Huguenots were
often business people, and the loss of their businesses was bad for the
economy. This, along with Louis’ other extravagances, almost ruined
the French economy entirely. During his reign, the deficit increased.
When Louis XIV died in 1715, his five-year-old great-grandson was
crowned Louis XV. During his reign, court extravagances and the failure
of government reform continued to push France toward disaster.

Thinking IT THROUGH

Summarize What's Important

1. Using a Venn diagram or another graphic organizer,
compare and contrast urban and rural life in
18th-century France.

2. Create a visual representation of the Three Estates
in French society. For each estate, identify its
members and make a comment about the influence
these people had in government decisions.

Analyze Critically

3. How might the structure of French society lead to
discontent in the general population?

N

£y

Synthesize and Evaluate

4. List the ways Louis XIV both enriched and
impoverished French society. Did France ultimately
benefit or suffer because of Louis’ rule? Share your
thinking with a partner.

5. Write a paragraph to answer the section question:
What was French society like in the 18th century?
Set aside your paragraph to help you answer the
Chapter Focus Question at the end of the chapter.
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Influence on Ideas of the Revolution

The ideas of the philosophes influenced many in France, including
bourgeoisie and nobility. Even Louis XVI followed Rousseau’s
suggestion that everyone ought to learn a trade—he learned how to
make locks and clocks, and how to build walls.

The leaders of the French Revolution idolized Rousseau, whose
ideas had also influenced Thomas Jefferson and contributed to the
success of the American Revolution. Two of Rousseau’s political
theories had a major impact on the Revolution: the “social contract”
and the “general will.”

The Social Contract and the General Will
In 1762 Rousseau published a book called The Social Contract, Or citizen a member of a nation;
Principles of Political Right. In this book he outlined an ideal society, one S::I’;Zﬁ;:le Sv’:gﬂe:s;":é““o”'
in which everyone was “free.” Government in some form would still be promote epquality
necessary, so citizens would agree to a social contract. Everyone would
enjoy the same rights and the same duties, and follow the same rules.
Related to the social contract was the idea of general will. The
social contract could not be followed unless everyone agreed on it. The
general will, in this sense, was the will of the people as a whole to want
what was best for everyone. In this kind of society, individuals would
not be able to follow their own selfish interests at the expense of others.
It is easy to see how these ideas would appeal to the people of a
country where the majority suffered from poverty, and a privileged
few enjoyed wealth, power, and prosperity.

Thinking 1T THROUGH &

Summarize What's Important Use Background Knowledge to Infer
1. Use a graphic organizer to outline the main ideas 5. Why might the ideas of the Enlightenment thinkers,
of Rousseau, Voltaire, and Montesquieu. How do such as Rousseau, appeal to people living in a
their ideas reflect the defining characteristics of society as divided as 18th-century France?
the Enlightenment? 6. Which of the Enlightenment thinkers’ ideas do you
2. Describe how wealthy, educated women played see as most compelling (convincing)?
a role in helping to spread new ideas during the
Enlightenment. Should they have been treated Synthesize and Evaluate
more fairly because of their contribution? 7. Write a paragraph to answer the section question:
How did Enlightenment thinkers influence ideas
Analyze Critically about government? Set aside your paragraph to help
3. Define empiricism in your own words. What might you answer the Chapter Focus Question at the end
limit empiricism as a way to gain knowledge? What of the chapter.
other ways might a person use to gain knowledge?
4. How might the ideas of the philosophes threaten the
power of absolute monarchs such as the Bourbons?

N /
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BUILDING YOUR SKILLS

200

Interpreting Maps to Make Connections

In the 18th century, many French peasants A pp |y IT

lived in extreme poverty, while other peasants

managed to get by. It has been estimated 1. With a partner, study and discuss

that an 18th-century French family in the Figures 6-13 to 6-15. Use a graphic

fertile areas of northwestern France would organizer to record your observations.
have needed approximately two hectares of 2. Make a list of other maps and information

land to grow the crops they needed to feed
themselves, pay taxes and rent, and save seed
for the following year.

Good land produced more crops such as
wheat, but poor land could also be profitable
because it could produce cash crops such as
grapes for wine. (A cash crop is one that is
grown for sale or export, not for feeding the
local population.) Grapes, for example, thrive
on the sunny slopes of hillsides in sandy,

that might help you understand the
economics of farming during the 18th century.

3. With your partner, develop a hypothesis
that could explain why some French
farmers were relatively well-off, why
other farmers were very poor, and which
areas would be most ready to revolt. A
hypothesis is a proposed answer, based
on evidence, to a question.

chalky soil. 4. Discuss your hypothesis with the class.

Peasants in wine-producing regions were Reconsider your hypothesis and rewrite
very busy tending and pruning the vines, and it if necessary.
harvesting grapes during the wine-making AN
season in October and November. Men LN [ Lowlands

. 05# N [ Hills and plateaus

and women picked the grapes, and Y ENGLISH CHANNEL s 5 B [ mountains
women carried the baskets of fruit ‘& N &
to the manor castle. ERCIALGE

As you study the maps, T N LILS
. . & BRITTANY
consider who might have been O his
better off in 18th-century France .
—a farmer living in the Paris Basin N

or a farmer from wine-producing
Burgundy. Think also about why
farmers living in some areas of the
country lived in poverty.

MEDITERRANEAN SEA
FIGURE 6-13 Physical features of France

Unit 2 Democracy and the Modern World



n ENGLISH CHANNEL

FIGURE 6-14 Agricultural products of
France by district
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FIGURE 6-15 Levels of wealth and living
standards in the regions of 18th-century
France. Where were living standards highest?
Where were they lowest? What factors could
explain this?
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The English and American revolutions, which had both ended with
the overthrow of a monarch, had a great influence on the French. The
events of the American Revolution in particular were firmly in the
minds of those demanding change. France had, after all, helped the
American Revolution succeed. French officers and soldiers had fought
in America and seen that revolution firsthand. American thinkers, such
as Benjamin Franklin, visited France and helped spread ideas about
freedom and liberty.

Famines and other disasters in the 1780s created a food crisis in France.
Many parents could not feed their children, and they had little choice
but to abandon them. During this decade, more than 40 000 children
were abandoned.

Britain’s Industrial Revolution was putting French people out of
work. For the first time, textiles could be made quickly and cheaply
with machines, and the workers of France could not compete. The
textile industry in France had provided work for many people, so
the loss of these jobs became a serious problem.

Unemployed, starving people had nothing to lose, and little else
to do but gather and talk about a government that seemed unwilling
to help them. Sometimes mobs formed. When crowds rioted in Paris
against the high price of bread, the king’s troops opened fire. The
king’s popularity fell even lower. Members of the royal court could
not agree on what to do. Revolution seemed unavoidable.

textiles woven fabrics used to
make clothing and other products

Thinking 1T THROUGH &

Summarize What's Important

Synthesize and Evaluate

1. What reasons did the citizens of France have for

disliking Louis XVI and Marie Antoinette? Whom
were they more justified in not liking? Use specific
details to clarify your thinking and present your
answers in a graphic organizer.

Analyze Critically
2, You are an adviser to the newly

crowned king of France. It is your job to create and
present a description of the state France is in and
suggest solutions to the problems Louis XVI faces.
What must Louis do to solve the problems?

3. With a partner, list the reasons France was in a

crisis at this point in history. Put your reasons in
order, from most significant to least significant.
Then, use this information to answer the section
question: Was the crisis in France avoidable? Set
aside your findings to help you answer the Chapter
Focus Question at the end of the chapter.

Chapter 6 Revolution in France
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The Great Fear

After the fall of the Bastille, revolutionary feelings spread throughout chateaux the mansions and

great estates of the rich

France. People were aware that changes were taking place, but they
also feared that the king’s soldiers would bring a bloody end to the
Revolution. These feelings resulted in a mass panic called the “Great
Fear,” which spread rapidly through parts of rural France. Mobs
stormed the chateaux of the aristocrats, burned buildings to the
ground, and killed hundreds of people. They also invaded offices
and burned feudal certificates and papers.

On August 4, 1789, the National Assembly abolished all feudal
rights and privileges for the nobility. It also ended serfdom. This erased
the obligations of peasants to their lords, meaning that they could
concentrate on growing crops for their families. The Church could no
longer collect tithes.

Paris and the King

Without an immediate solution to the food crisis, people felt that the
king and the Assembly still did not truly understand conditions in the
cities. They felt that the government needed to come to Paris, instead
of being isolated in Versailles.

By October of 1789, women in Paris were tired of waiting for the new
government to deal with the food crisis. In the marketplaces, frustrated
and hungry women gathered and talked about what should be done.

It was they who had to find food for their children, after all. Why not
take matters into their own hands?

On October 5, a young woman entered a Paris marketplace beating
a drum. Other women began to gather, many carrying kitchen knives.
In one of the most significant events of the French Revolution, the
women decided to go to Versailles to speak directly to the king.

As they marched in the rain to Versailles—a distance of approximately
22 kilometres—the women were joined by hundreds of other women
and men. They looted a building and found cannons to bring with
them. They were also followed at a careful distance by Lafayette and
soldiers of the National Guard.

After about six hours, the mob reached Versailles. A small group of
women were allowed to speak to the king, but most of the crowd was
restless. After waiting for hours, they attacked the National Assembly
and stormed the palace. Lafayette convinced the king and queen to
appear on a balcony and address the crowd, who shouted for the king
and his family to return to Paris.

Chapter 6 Revolution in France
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Citizens and Constitutions

Once in Paris, the National Assembly worked quickly to establish a
new constitution. Most of the old system was swept away, and all
noble titles were declared obsolete. Everyone, rich and poor, was given
the title of citizen. The government also seized control of the Church
and its property. The new government believed it was well on its way
to solving the country’s financial problems.

Many aristocrats fled to other countries, such as Austria, England,
and Switzerland. They became known as the émigrés. Many plotted to
end the Revolution and restore the old system while living in exile.

In 1791, Louis, Marie Antoinette, and their children also tried to

escape from France in disguise. This was the worst thing Louis could do.

Once more he had shown himself to be untrustworthy. It was obvious
that he did not support democratic changes. Unfortunately for the
royal family, the king was recognized, arrested, and imprisoned. He
had no choice now but to accept France’s new constitution.

The newly formed Legislative Assembly convened for the first time
on October 1, 1791. It tried to establish a workable government, but it
was doomed to failure. Too many different groups were struggling for
power. Radicals wanted a republic, moderates wanted a constitutional

monarchy, and monarchists wanted to restore most of the king’s powers.

radical someone who wants
major change quickly, and is
willing to take extreme measures
to get it

moderate someone who may
support political change, but
does not hold extreme or radical
opinions

Thinking 1T THROUGH @@

Summarize What's Important Synthesize and Evaluate
1. Use a graphic organizer to summarize events 4. List the actions Louis took to try to appease and/or
leading up to Louis’ acceptance of the constitution. stop the revolutionary action of the French citizens.
At what point was his fate sealed? Share your
Analyze Critically thinking with a partner.
2, How is the fall of the Bastille 5. Was the Estates General a success or a failure?

symbolic of French democracy? How important
was the fall of the Bastille to the morale of
the revolutionaries?

3. How democratic was the Declaration of the Rights
of Man and the Citizen? Compare the ideas in the

Did the declaration live up to their visions of an
ideal society?

declaration to those of the Enlightenment thinkers.

Evaluate its success from the perspective of the
king as well as each of the three estates.

. Write a paragraph to answer the section question:

What factors contributed to revolution in France?
Set aside your paragraph to help you answer the
Chapter Focus Question at the end of the chapter.

©P
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How did revolution change the way France
was governed?

Set a Purpose

As you read this section,
note the increased level of
violence. Look for a point
where you think the use of
violence actually worked
against those trying to stay
in power.

FIGURE 6-24 Diagram of the
French National Assembly.
Today, we use the terms right,
left, and centre to describe the
views of politicians. These terms
are a heritage of the French
Revolution, when delegates

to the National Assembly took
seats to the right or left of the
Presiding Deputy’s podium.
Those on the right wanted to
have a strong monarchy. The
centre wanted a constitutional
monarchy. Those on the left
wanted a republic.

There were many challenges facing the new Assembly as it tried to
create a government. Disagreements about what should happen to
the monarchy, increasing violence, and wars with other European
countries brought about a final split between the radicals and the
moderates. The Revolution now entered a new and violent phase.

The Political Clubs

There were no political parties in France at this time. Instead, people
joined “political clubs,” where they could meet and discuss their ideas.
Members of these clubs were also members of the Assembly, and they
usually stuck together.

Girondists and Jacobins
The two most important clubs were the Girondists and the Jacobins.
Both clubs started out moderate. In fact, the Girondists began as a
branch of the Jacobin Club. Although the Girondists originally wanted
sweeping changes in government, they were eventually viewed as too
conservative by the more radical Jacobins known as “The Mountain”
(see Figure 6-24 below).

As the Jacobins became increasingly powerful and extreme, the two
factions struggled for control of the Assembly.

DEPUTY'S GALLER)

Public Gallery
Ai)jep d1qng

Tribune

Secretaries Presiding Dep

The Jacobins

- The Mountain (extreme Jacobins)
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Did You Know?

The Revolutionary Wars
gave a young officer named
Napoleon Bonaparte the
chance to show his military
brilliance. He quickly
became a favourite with
the French public.

. J

To listen to La Marseillaise,
visit our website.

guillotine a device consisting of
a heavy blade that is dropped to
behead a person

Did You Know?

The guillotine was originally
a humane device invented by
a doctor to stop the suffering
of prisoners undergoing
executions. (Previously,
people had been beheaded
by axe, hanged, or burned

at the stake.) The guillotine
became an ideal killing
machine for the Revolution.
In Paris, over 1500 people
were guillotined in only two
months in 1794.

. J

The Revolutionary Wars

By now, other European leaders were nervous about what was
happening in France. Many did not know whether to support or
oppose the Revolution—or even become involved at all. Monarchs

of other nations found themselves dealing with the émigrés, many of
whom begged them to intervene in France. Marie Antoinette’s brother,
Leopold II, who was Holy Roman Emperor at that time, promised his
sister help if she and her husband could escape Paris. He and Frederick
William II of Prussia openly declared their support of the French
monarchs, but did little else.

France then declared war on Austria in the spring of 1792. Even
though the French lost the first battles, the people’s faith in the Revolution
never waned. In fact, the opposite happened. Jacobin leaders made
patriotic speeches, telling the people that foreign troops would destroy
France and all their hard-earned rights. Composer Claude de Lisle
wrote an anthem to encourage citizens to fight. Called La Marseillaise,
it became a wildly popular song of the Revolution—and it is now the
national anthem of France. Finally, at Valmy, French armies won a
victory. This would lead to further battles in Italy and Egypt, which
you will study in Chapter 8.

The End of the Monarchy

Within France, suspicion of the royal family was growing. A newly
elected body—the National Convention—decided that the king should
be tried for his crimes against the country. He had already been
removed from the royal palace in Paris, which had been burned by a
mob. The monarchy was officially abolished in 1792, and the king was
now called “Citizen Louis Capet.”

A total of 33 charges were laid against Louis. Although the Constitution
of 1791 actually protected the monarch from anything worse than
dethronement, this was ignored. Louis defended himself by stating that
he intended to become a constitutional monarch, but this was hard to
prove. His use of foreign mercenaries before the fall of the Bastille and
his attempt to escape France in 1791 were declared to be acts of treason
against the people of France. It also did not help that his émigré cousin,
Louis Joseph de Bourbon, had joined the allied army fighting France in
Austria. This was evidence, some said, that there were plots to restore
the monarchy.

Louis was found guilty. The punishment was death, and he was
executed by guillotine on January 21, 1793. Marie Antoinette was
guillotined the following October.
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The Republic of France

The execution of Louis led to a new stage in the Revolution. The National
Convention, having abolished the monarchy, now declared France a
republic. The republic’s official slogan was “Liberty, Equality, Fraternity.”
However, the more moderate members of the government had
lost the struggle for power with the Jacobins and the sans-culottes. By
disagreeing with the ideals of the radical revolutionaries, they were
now considered to be enemies of the Revolution. All Girondists were
arrested and imprisoned. There were no restraints on the power of the
Jacobins, and no one to speak against them. France was now effectively
governed by a dictatorship.

The Reign of Terror

From 1793 to 1794, the revolutionary government was controlled by
the Committee of Public Safety. This period became known as the
Reign of Terror.

Led by Maximilien de Robespierre, the Committee passed a number
of harsh laws designed to intimidate or eliminate anyone who disagreed
with them. Being unable to produce a signed certificate of citizenship
would result in immediate arrest and execution. New legislation was
passed to regulate business. Food speculators were guillotined and all
granaries and bakeries placed under state control.

dictatorship a government run
by one person or a small group
of people

speculator a person who hopes
to take advantage of a sudden
rise or fall in prices

FIGURE 6-29 The guillotine
proved to be both efficient
and intimidating. The
executions were public and
terrorized people, which was
the intent. This engraving
shows Girondists on their way
to the guillotine. Spectators
and the condemned show
their emotions in different
ways. What are some of the
emotions shown in this image?
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All three revolutions were driven by the desire to create a
government that was more democratic—a government in which more
people had a say. In terms of achieving democracy, how might we rank
the three revolutions?

England’s Glorious Revolution gave parliament power over the
monarch and made the government subject to the law. It created a Bill
of Rights to spell this out. That was its great achievement.

The American Revolution created the first modern republic, and it
created a government subject to the will of the people. The Declaration
of Independence put democratic principles before everything else.
How much power the government should have over the people is
still being debated in the United States today.

The French Revolution went further. Very early, it went beyond
being a middle class revolution. It also tried to change the world.
French revolutionary armies tried to spread democracy, at
least the kind that France had created, throughout Europe. Many
welcomed this effort, but in the end, the “universal revolution” failed.
The French Revolution also failed to remake French society. After
Napoleon, France returned, more or less, to its prerevolutionary ways.
Still, the ideas that drove the French Revolution—rule by all the
people, “Liberty, Equality, Fraternity,” the nation united, and the idea
of revolution itself—continue to the present day.

Thinking 1T THROUGH &

Summarize What's Important Build an Argument

1. What were the goals of the Girondists and the 4. Brainstorm reasons for and against the execution
Jacobins? Use a graphic organizer to assess each of Louis XVI. Make references to his actions and
club’s responsibility for the increased violence in connections to Austria.

French society.
Synthesize and Evaluate

Analyze Critically 5. Who were the sans-culottes? How justified were

2. Do some further research into the murder of Jean- they in their violent opposition to the new National
Paul Marat. Why was Marat such an important Assembly? Give reasons to support your thinking.
target? What lasting impact did his murder have on 6. Write a paragraph to answer the section question:
the outcome of the Revolution? How did revolution change the way France was

3. It seems ironic that the Committee of Public Safety governed? Set aside your paragraph to help you
would be best known for the Reign of Terror. answer the Chapter Focus Question at the end of
Suggest reasons that Robespierre resorted to and the chapter.

justified such violence to protect a republic whose
motto was “Liberty, Equality, Fraternity.”
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Looking Back...

Revolution in France

CHAPTER FOCUS QUESTION

How did the French Revolution contribute to modern ideas of democracy?

Ideas about democracy and about the rights of individuals that began

in the English Civil War and the American war for independence were
further developed during the French Revolution. Today, many of Canada’s
democratic traditions are rooted in the ideas of French Enlightenment
thinkers and the Declaration of the Rights of Man and the Citizen.

1. a) Identify the
rights listed in the Bill of Rights in { / =
England, the American Declaration
of Independence, and the Declaration

of the Rights of Man and the Citizen. N '. ‘ I' .'

N

b) Using a graphic organizer
like the one shown here,
identify the connections -
between the rights \\ “ ///
Canadians enjoy today— \ —
the leaves and branches
of the tree—and the rights —
you identified in part a)—
the roots of the tree.

c) Complete your thinking by writing
a short paragraph to answer the
Chapter Focus Question.

N\

(4

Analyze Critically Build an Argument Synthesize and Evaluate

2. Create a timeline that lists the 3. The French Revolution changed 4. ldentify how the Enlightenment,
key events and people of the French society. More recently, the American and English
French Revolution. Look for several Middle Eastern countries revolutions, and leadership
themes in your timeline. What have experienced revolutions. affected the French Revolution.
types of events and people Are revolutions the only way Which of these three factors had
accounted for the success of that the average citizen can a more significant effect on the
the Revolution? Which were change society? Support your Revolution? Share your thinking
the most pivotal? position with examples from with a partner.

the French Revolution as well
as other revolutions.
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' FIGURE 7-8 Areas colonized

The Impact of Agricultural Change by Britain in 1850.

Farms were now more productive in Britain than they had ever been.
Fewer farmers were needed to feed larger city populations. However,
these changes were easier for wealthy farmers in Britain. Soon, many small
farmers were caught in a money crunch—unable to afford new and better
animals and plants, so less able to compete with richer farmers. Many
smaller farmers sold their land and looked for work in the city.

The agricultural revolution changed the look of the countryside,
and it helped to create and support the Industrial Revolution. Both at
home and globally, Britain was ready for the Industrial Revolution.

Thinking IT THROUGH @

Summarize What's Important Synthesize and Evaluate

1. Describe new practices, technologies, and products
in Britain and explain how they would contribute to
increases in profits or population.

Make a Prediction

2. In a very short time, the population in Britain grew
enormously and became more urban. In a list,
predict possible outcomes of these changes.

Save your list to refer to later.

3. QeI BTN Write a paragraph to

answer the section question: How did agricultural
change set the stage for the Industrial Revolution?
Set aside your paragraph to help you answer the
Chapter Focus Question at the end of the chapter.

/
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Did You Know?

Experience of plantations

in the colonies, especially
sugar cane plantations, gave
a model for developing the
factory system in Britain.
After the first Industrial
Revolution in Britain, the
new ways of doing things
spread. When American
car-maker Henry Ford
started the assembly line

in the Ford Model T plant

in 1913, this began what
some people call the Second
Industrial Revolution.

. J

market those wishing to
purchase goods

242 Unit 3 Global Transformations

The cottage industry was especially important in making textiles.
Spinning and weaving were all done by cottage workers, many of
whom were also farmers. Frequently, women living and working on
farms would spin to supplement their family’s income. Sometimes one
person in each village would work as the weaver, because looms took
up too much space to fit into each cottager’s house.

Spinning and weaving was generally very poorly paid. This was
partly because almost anyone could learn to spin and weave, and both
were common skills. Spinners and weavers did not have to be artists—
they simply had to produce work that was reasonable in quality. As
well, during poor farming years, there were many people looking for
work. This meant that business owners were able to lower the prices
they paid.

The inventions of the Industrial Revolution made the cottage system
obsolete in many areas. Most of the new machines were large, and they
required a source of energy that individual people could not provide.

In the factories, many parts of the manufacturing process were now
in one place. This meant that the workers were brought together for
the many steps in making each product. Business owners tried to find
different ways to make products as efficiently as possible.

How did transportation change?

The Industrial Revolution could happen only with improvements to
Britain’s transportation system:

* to make transportation both faster and cheaper
* to transport raw materials to factories

* to transport products to market

* to extend markets around the world

In 1700, Britain’s transportation system was very poor. It was
almost impossible to travel quickly or easily for long distances. Many
roads became muddy tracks in bad weather. Although goods could be
sent by sea or along the rivers, whole areas of the country could not be
reached this way. Good transportation was desperately needed.

Eventually, improvements in transportation made it possible to
move raw materials and manufactured goods relatively quickly and
cheaply. This vastly increased profits for British industry.









How did the Industrial Revolution

affect British society?

The changes brought about by the Industrial Revolution were
enormous and long-lasting. Britain became very wealthy and powerful.
However, the impact of the revolution on individuals was considerably
different depending on where they lived and their place in society.

British society was transformed in many ways as people moved
from the country to densely packed cities, leaving their farms and
becoming factory workers. While the upper and middle classes saw
great profits, working families continued to struggle. For some people,
life became very hard. For example, many children worked in factories
and coal mines. It took time for laws against child labour and other
discriminatory practices to be passed. Gradually, industrialization
began to make life better for all people.

At the same time, the Industrial Revolution was not the only
influence on British society. For example, Britain was often in conflict
with France and Napoleon, and many men were drawn away to serve
in the Royal Navy.

Changes to the Environment

One outcome of the Industrial Revolution could not be escaped by
anyone—the impact of coal. Without coal there would not have been
an Industrial Revolution, because it was the fuel for the steam engines
that powered factories, trains, and ships. The smoke from coal fires,
however, was heavily polluting.

The city of Manchester, the surrounding lands, and the city of
London were subjects in early studies into acid rain and air pollution.
Scottish scientist Robert Angus Smith arrived in Manchester in the
1840s to document atmospheric pollution, which led to the study of
climate change.

The rich could leave the city for fresh air, and many did so. Clean,
untouched nature—a stark contrast to dirty and crowded cities—
became a popular subject in art and literature. Artists of the time,
including poets such as William Wordsworth and Percy Shelley, were
well known for their romantic portrayals of nature. Shelley’s wife,
Mary Wollstonecraft Shelley, also included detailed passages about
nature in her famous novel Frankenstein, which was published in
1818. Artist ] M.W. Turner (1775-1851) created popular and colourful
paintings of land and sea.

Set a Purpose

As you read this section,
look for how people were
affected by changes in
government and new ways
of work. Decide if those
effects on people were
positive or negative.

acid rain rainwater that has
been polluted by chemicals
introduced into the atmosphere
through industrial and
automobile emissions

Did You Know?

Coal continues to be mined
and used for power in
countries around the world,
including Canada. However,
some of the methods have
changed. For example, some
modern smokestacks have
what are called “scrubbers”
to remove as much pollution
as possible from the smoke.

- v

WEB LINK e

To learn more about J.M.W. Turner,
visit our website.
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FIGURE 7-18 Cities such as
London were used to fogs, like
the one shown in this photograph
from 1927. However, the
Industrial Revolution introduced
a new phenomenon: smog.

At times, pollutants from coal
fires were held in the air above
cities, usually because of certain
weather conditions. Britain even
had “killing smogs,” when people
with respiratory problems died
because of the bad air quality.

Changes in Government

British government during the Industrial Revolution was for the most
part controlled by landowners and business owners, because they
were among the group who could vote or run for election. As a result,
the government’s economic policy promoted a market that was as
free as possible from government interference. This policy was called
laissez-faire—a French phrase roughly meaning “leave alone.” This
could mean, for example, that a business owner would not have to
pay tariffs to the government.

Laissez-faire was a new idea. Previously, the government had often
interfered with trade and prices. Scottish philosopher Adam Smith
(1723-1790) promoted the idea of reducing government interference
as much as possible. He thought, for example, that mercantilism and
control of trade with the American colonies was a burden on Britain.

While laissez-faire was not completely embraced by the British
government, most business owners were in favour of it because it
promoted their main interest—to make a profit. It was not equally
good for the workers. Less government involvement meant little
protection for workers. It was easy for business owners to fire workers
and find replacement workers if they wanted to lower costs.
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FIGURE 7-20 Several factors changed work during the Industrial Revolution. How
might these factors affect how people lived their lives all day, how they lived from
birth to death, how their families lived, and where they lived?

The Impact on Workers

For workers, the impact of the Industrial Revolution was often quite
negative. You might think of work as a nine-to-five commitment, but in
the Industrial Revolution work days were much longer. The majority
of people who worked in factories endured long, hard hours in unsafe
conditions, and received very little pay. Cities became dirty, crowded,
and disease-ridden.

To the business owner, labour was one of several costs involved in the
process of making a product. Finding ways to reduce the cost of labour
meant increasing profits.

Factory owners tended to pay extremely low wages. They also
tended to avoid spending money on improvements that would make
working conditions better. As a result, many factory owners demanded
long shifts, neglected to repair factory buildings, and trimmed wages
where possible.

Work in textile factories might start at 5:00 a.m. and continue until

9:00 p.m. Shifts were as long as 12 to 16 hours. The air was usually
filled with fluff and microscopic fibres, which got deep into workers’
lungs. The noise of looms and other machines was sometimes deafening.
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Servants
A person in the lower class could work
as a domestic servant in the households

Liverpool in 1845
population 223 054

of the middle and upper classes. The 63 054
demand for servants was high in UIZEET @R EI
) ) middle class
the Industrial Revolution. An
upper-class manor might have
50 or more servants, for both inside |§,?n(;0?n
: : crowded 160 000
and outside work. Most middle-class apar‘t"’ments lower class
families would employ at least one
servant, perhaps a cook. Typically 40 000
the wages were low, but food et
and shelter were included.
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some Security. Annual deaths
per 1000 population = 35
Infant mortality rate 2 toilets for
The Poor =1in 5 (upper class) 250 people
Every City in Britain had =1 in 2 (working class) in Irish section

slums, where the poor lived

in cramped rooms or apartments. The poorest were those who were

sick, disabled, elderly, unable to find work, or otherwise “fallen on hard
times.” Often whole families lived in a single room and had to share

a single outdoor toilet with many other families. The very poor also
included many children who were orphans or who had been abandoned.

Women in the Industrial Revolution

The Industrial Revolution changed the way women worked and lived.
In the cottage system, everything was done at home, and husbands
and wives tended to work cooperatively. Unmarried or elderly women
could still find work in the “family business” and support themselves.

As factory work became more common, many women went to
cities looking for work. They were typically paid less than men. In
the factories and mines, lower-class women shared all the hardships
common to the rest of the lower class. They pulled carts loaded with
coal and did hard, dirty work in the textile industry. As well, an
increasing number were single parents. For women who stayed in the
countryside, there were very few options—usually domestic service or
work on farms.

Not all women were disadvantaged during the Industrial
Revolution. Some were actually better off. For one thing, many women
had income of their own for the first time, and this gave them some
independence. Middle- and upper-class women usually had the means
to live very good lives.

FIGURE 7-24 These statistics
provide a snapshot of life in
Liverpool in 1845. Liverpool
was a thriving port in northwest
England. The term infant
mortality refers to the number of
children who die before the age
of one. What do these statistics
tell you about the population of
Liverpool and the lower class

in Liverpool? What relationship
do you see among housing,
sanitation, and infant mortality?

slum an overcrowded district
inhabited by very poor people
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Typically, the farmers were given a very short time to sell their labour unions organizations
furniture and livestock before they were forced to leave their lands devoted to improving conditions
for their members
forever. The vacated farms were often burned to the ground to prevent
the tenants from returning. Thousands of Scots had to find new homes
and work, and some travelled to the large industrial cities of southern
Scotland and England. Others migrated overseas.

The Factory Acts

Eventually, enough people became so disturbed by the extreme effects
of the Industrial Revolution that new laws, called Factory Acts, were
written. Children were among the first to benefit.

* In 1802, it became illegal to have children work more than 12 hours
straight in cotton mills.

* In 1819, it became illegal to hire a child under nine years of age for
work in the textile industry. However, there were no inspectors to
enforce this law, and it did not apply to children in other industries.

* In 1824, workers’ associations became legal, and an early form of
labour unions was established.

Over time, positive changes such as democratic reform, protective
laws, and abolition helped workers in Britain and abroad. Children
started going to school, and mass entertainment (such as sporting
events) became popular. Cities became more livable, with gas street
lights and better sanitation. Before long, many people saw cities as
places of opportunity and excitement. The benefits were significant,
even if they were not spread equally.

Thinking 1T THROUGH @@

Summarize What's Important Synthesize and Evaluate

1. Use an organizer to identify and describe the 3. How was the Industrial Revolution a catalyst for
different ways people responded to the Industrial social reform? List the different reforms and how
Revolution. they attempted to make life better for people in

Britain.

Analyze Critically 4. Write a paragraph to answer the section question:

2. What implications did the Industrial Revolution How did British society respond to the Industrial
have for the movement of people? What effect did Revolution? Set aside your paragraph to help you
the clearances in Scotland and the Irish potato answer the Chapter Focus Question.
famine have on Canada?

N J
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BUILDING YOUR SKILLS

Taking Action Cooperatively

People often need to work cooperatively to
bring about change. You may have had an
experience where a group did not cooperate
and the results were poor. Sometimes this
happens because the goal or the plan is not
clear. At other times, members need to work
on their group skills.

Each member of a group must commit
to contributing, listening with respect and
with an open mind, taking responsibility,
and participating in decision-making.

Agree on a Single Goal

Discuss goals and choose one that will guide
your group. The goal should be realistic. For
example, “Ending world hunger” is a huge
goal. What are examples of other goals related
to world hunger that would be achievable for
a school group?

Develop Your Strategy and Plan

Discuss your goal and develop a strategy to
achieve it.

» List and discuss different ways you could
reach your goal.

* Decide on one strategy for the group.

* Once you have chosen a strategy, consider
what tasks and steps are involved.

* Decide on responsibilities. Discuss and
decide who will do what and when.

Sometimes, developing a plan will show
ways in which a strategy needs to be revised.
Fine-tune your strategy and plan as needed.

Unit 3 Global Transformations

Monitor Your Progress

Meet as a group to make sure you are making
progress. For each task and step, check with
one another. If any problems are coming up,
what can be done to help? How should the
plan be fine-tuned?

Complete Your Project

Achieve your goal. Present your research and
outline what actions you took.

Reflect and FEvaluate

Did you achieve your goals? What went well?
What challenges and surprises came up? How
well did the group solve problems? What are
the skills you need to work on?

1. Your teacher will assign a topic. Get to
know your assignment about the Industrial
Revolution. What are your instructions,
goal, and timeline?

2. Develop a teamwork checklist for your group.

3. Brainstorm about the goal and strategy.
Develop and refine your plan to achieve
your goal.

4. Assign tasks and roles such as facilitator,
mediator, and recorder. Prepare to change
roles if necessary, or to share the load.
Develop a strategy for completing the project.
Decide how the group will make decisions.

5. Complete, refine, and present the results.

6. Evaluate the success of the project.
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What impact did Napoleon’s imperialism
have in Europe and beyond?

Napoleon developed a strong military that became the pride of France. Readin g9 ‘
His army was well paid, well fed, well trained, and professional. He

gave his soldiers fancy uniforms, badges, awards, and traditions. As Set a Purpose

well, he rewarded skill and bravery with promotions. Napoleon’s As you read, look for ways
generals were outstanding soldiers who had been promoted through Napoleon tried to “rule the
the ranks—something that could not happen in other European armies, world.” Make note of the
which were commanded by aristocrats. times you think he went too

far in his quest for world

Napoleon fostered feelings of loyalty and superiority in his B

soldiers. He ate the same food as they did and looked after their
welfare. As an outstanding strategist, he led them to many victories.
The army of France—now called the Grande Armée by Napoleon—saw
itself as a winner. This feeling of superiority helped the army win even

more battles.
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FIGURE 8-7 This map shows the extent of the French Empire under Napoleon, states
under French administration, and other political divisions in 1807.
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The Continental System

Napoleon decided to starve the island nation of Britain into submission.
He tried to stop other countries from trading with Britain, and created
what became known as the Continental System.

Under this system, the entire continent of Europe was supposed to
stop trading with Britain—and with British colonies such as those in
North America. However, without control of the seas, Napoleon could
never enforce his Continental System. British ships simply smuggled
goods into Europe. Meanwhile, European ships were forced to stay in
port, which was bad for economies across Europe. So much legal trade
was cut off that goods became scarce. In the end, Napoleon’s blockade
hurt his own empire as much as it did Britain.

At the same time, Britain tried to restrict any international trade
with France. While the trade restrictions did not work, they were one
factor in the War of 1812, which you will read about in Chapter 9.

T
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[[] Additional areas barred from
importing British goods
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FIGURE 8-11 This map shows how Napoleon's Continental System was designed as a blockade
to cut Britain off from trade with continental Europe. Why might this system be hard to enforce?
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guerrilla warfare warfare that

is loosely organized and uses
small groups, surprise raids, and
sabotage

logistics the discipline of
moving people and supplies
during war or a disaster
relief effort

scorched earth policy a strategy
of burning or destroying the
crops and other resources of a
land so that the enemy cannot
make use of them
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Spain, Russia, and Waterloo

Napoleon had been successful for so long in his career that he
seemed invincible. However, he did suffer defeats—not just at
Trafalgar, but in Spain, in Russia, and at Waterloo. These defeats
affected Napoleon’s dreams of world domination, but they also had a
tremendous impact across Europe.

Spain had once ruled a mighty empire, but by the early 19th century
the country was weak. Spanish rulers had helped Napoleon when his
armies attacked Portugal, which had refused to join the Continental
System. However, Spain resented being part of Napoleon’s loss at
Trafalgar, and the country suffered under the Continental System.
The alliance began falling apart, and Napoleon soon turned from friend
and ally to brutal conqueror.

When Napoleon replaced the Spanish king with his own brother,
Joseph, in 1808, the Spanish rebelled. They fought the French using
guerrilla warfare instead of the traditional battles in which Napoleon
excelled. When the British sent troops to help the Spanish, the French
found themselves fighting a five-year war that they could not win.

Russia had become an ally of France, and had agreed to stop trade
with Britain. However, the czar of Russia did not trust Napoleon, and
changed his mind. Napoleon then declared war against Russia. He
knew that fighting on Russian territory would be difficult because of
the vast land area and the climate. He believed he could defeat the
Russian army if he could draw it into a quick, decisive battle.

In June of 1812, Napoleon assembled 500 000 people, including
staff, for the invasion of Russia. It was the largest army in Europe at
that time. Supplying food, equipment, ammunition, and shelter for
such a huge army would be a challenge, but Napoleon was considered
to be a genius at logistics.

Napoleon defeated the Russians in bloody battles at Smolensk
and at Borodino, but the czar refused to surrender. The Russians
retreated and burned food and buildings along their way—what is a
called a scorched earth policy. Because Napoleon’s army was far from
their home base, they had planned to live off the land. That made the
scorched earth policy of the Russians both effective and deadly.

When Napoleon’s army arrived in Moscow on September 14, 1812,
the city was deserted. After seeing that the city was on fire, the French
realized that their situation was hopeless.









Did the people of France benefit
from Napoleon’s rule?

The French were proud of their country and of their accomplishments
after the French Revolution. They had thrown out an absolute monarch
and written the Declaration of the Rights of Man and the Citizen.

They had defended their borders and even extended their influence.
However, by December 1804, France was again under the rule of one
man—the emperor Napoleon.

Life under Napoleon was, in many ways, better than life under
Louis XVI. Napoleon abolished the inherited privileges of aristocrats.
He made peace between the state and the Catholic Church, and he
encouraged religious tolerance. He also kept food prices low. Daily
life probably felt more stable and secure for people who had lived
through the violent events of the Revolution. However, the people
did not have full representation in the government, and the economy
continued to suffer.

Napoleon manipulated the democratic process. He wanted the
appearance of legitimacy and democracy. He often used plebiscites,
which seemed democratic. However, Napoleon doctored the results
to get what he wanted. He could then claim that he acted with the
support of the people of France.

For example, when Napoleon made himself First Consul for life, a
national plebiscite administered by his brother Lucien gave him almost
100 percent support. It helped that Lucien had rejected almost all of the
negative votes.

Napoleon centralized the French government, making it easier to
administer and to collect taxes. Taxes were very important because
France was suffering from the costs of war. The economy was also
weak, and French industry was far behind that of Britain.

Napoleon tried to protect the French economy by placing high
tariffs on imported goods. As well, Napoleon founded the Bank of
France. The new currency, not surprisingly, included a gold coin called
the napoleon.

Patterns and Change

Set a Purpose

While reading, make note of
the reforms Napoleon made
in France. Think about how
those reforms affected the
people of France.

plebiscite also called a
referendum; a vote in which

a populace is asked to either
accept or reject a particular
proposal, such as a new
constitution or other legislation

Did You Know?

Napoleon and Josephine

did not have any children.
Wanting a son to follow in his
footsteps, Napoleon decided
to end his 13-year marriage
to Josephine so that he could
marry again. After a search
for likely candidates, he
married an Austrian princess,
Marie-Louise, the niece of
Marie Antoinette. Their son
was born a year later. Was
this the beginning of another
French ruling dynasty?

L w
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Looking Back...

The Napoleonic Era

CHAPTER FOCUS QUESTION
What is the legacy of the Napoleonic era?

Napoleon is one the most famous figures in history. Even before reading
this chapter, you may have already had a picture of Napoleon in your head.
Napoleon was a remarkable person, but he was also a product of historical
forces. Ultimately he was defeated, and spent his last years in exile.
Nevertheless, his legacy survives in many modern institutions and ideas of
democracy. Does he deserve to be as famous as he is?

1. Use the key ideas from the section questions to complete the following activities.

Use a chart like the one shown here to organize your thinking.

a) With your class, decide on a definition of legacy. Using that definition, make
a list of modern institutions and ideas that are rooted in the Napoleonic era.

b) Make a comment about Napoleon’s contribution to each item on your list.
Did he have a direct role in the product?

¢) Evaluate how significant Napoleon's role was in each of these products, and
then answer the Chapter Focus Question.

d) Does Napoleon deserve to be so famous? Justify your thinking with your
answer to the Chapter Focus Question.

A legacy is...

What we have today that is rooted How this legacy came to be Napoleon’s contribution to this legacy
in the Napoleonic era

1. 1. 1.
2. 2. 2.
3. 3. 3.

The legacy of the Napoleonic era was:
Napoleon’s contribution:

Does Napoleon deserve his fame?
Yes, because... No, because...

Ask Meaningful Questions Build an Argument Napoleon'’s accomplishments and

2. Look for the connections between 3. In the past, historians used failures to support your thinking.

the Canadian Charter of Rights Napoleon to support the “Great Anal Criticall

and Freedoms, the Bill of Rights, Man Theory” of history. This nalyze Critically

the Declaration of the Rights of refers to the belief that important 4. Make a distinction between
Man and the Citizen, and the individuals “create history.” nationalism and patriotism.
Napoleonic Code. With a partner, Build an argument in favour of or

generate a list of questions you against the Great Man Theory. Did

would need to answer to complete Napoleon “create” history or was

this task. he only a product of his time? Use
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Did You Know?

English sisters Susanna
Moodie and Catharine
Parr Traill both migrated to
Upper Canada with their
husbands and wrote about
their experiences. Although
Moodie’s Roughing It in
the Bush, her recollection
of emigration, dlearing the
land, isolation, illness, and
homesickness, was written
later, it reflected what
settlers in pre-war Upper
Canada faced.

. J

To learn more about Susanna

Moodie, Catharine Parr Traill,

and life in Upper Canada, visit
our website.

Did You Know?

Simcoe saw only Anglicans
as being reliable. Other
Protestant denominations,
such as Baptists, Presbyterians,
Methodists, and Quakers,
were seen as disloyal,
dangerous, and possibly
even treasonous.

\. 7
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New settlers were supplied with tools, seeds, and other
provisions. Within each township, one-seventh of the land was
set aside for the Anglican Church, and one-seventh of the land
was set aside for the Crown.

Life on the frontier in Upper Canada was very harsh. Settlers had
to clear their land to make it suitable for farming, which meant cutting
dense forests and removing the tree stumps by hand. This often took
years to accomplish, and in the meantime, settlers had to survive
somehow. People tended to have large families, with many children to
feed. Even very young children helped on the farm.

Settler homes were small, and there was no running water or
indoor toilet. Lighting came from candles made from animal fat, and
people went to bed when night fell.

Homes were also very isolated. Roads were poor and the
patchwork of lands set aside for the Crown and the church meant that
there were often great distances between neighbours. The few doctors
tended to live in towns, too far away to deal with emergencies.

Just as in Britain, the government of Upper Canada favoured the
Anglican Church. This had an impact on marriages and education.

In 1793, Simcoe passed a law that allowed only Anglican ministers to
legally perform marriages. The law soon had to be changed, though,
because there were so few Anglican ministers. There was no public
school system, so wealthy families hired Anglican tutors to teach their
children. Anyone else who wanted their children to be educated had to
do it themselves.

Simcoe ordered three military highways to be built, but they were
little more than cart paths. Any other roads were built by the settlers
themselves. Settlers had the responsibility of clearing the road
allowance in front of their land, but these “roads” were more like
paths through the forest. The terrible state of roads in Upper Canada
was the main reason early settlement took place close to the shores of
Lakes Erie and Ontario. In general, travel by water was easier, safer,
and faster.

In addition to those three military roads, few public works were
undertaken. Government officials in Upper Canada, unlike the
Loyalists, were seriously underpaid. In fact, the operating budget for
the administration of Upper Canada was always less than what was
needed to pay officials and build roads, bridges, and other public
works. Officials compensated themselves by charging a variety of fees.
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The British also feared American expansion, and not just because it
threatened the colonies of Upper or Lower Canada directly. It also
threatened Rupert’s Land and the freedom that British fur traders
enjoyed in the North-Western Territory.

First Nations peoples in the North-Western Territory—and in what
was technically American territory to the south—had a long-lived
trading relationship with British North America. In return for furs,
the British provided the First Nations with supplies—food, clothing,
cooking utensils, and guns and ammunition.

On several occasions, the Americans discovered that First Nations
warriors were using rifles and ammunition that came from Britain. These
discoveries convinced many Americans (especially those in Kentucky
and Ohio) that the British were behind the First Nations resistance.

Chapter 9 Canada and the War of 1812

FIGURE 9-8 This map
shows the areas that are now
Canada and the United States.
Tecumseh imagined a First
Nations state extending from
the Gulf of Mexico to the Great
Lakes, or north from the Ohio
River to the Canadian border,
encompassing what are now
the states of Ohio, Indiana,
Michigan, and Illinois.
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What were key events and who were the
people in the War of 1812?

Set a Purpose

As you read about the key
events of the War of 1812,
decide if these events add

up to what you define as

a “war.”

regular a professional soldier

Did You Know?

In 1808, when war looked
likely, laws related to militia
in Upper Canada were revised
and combined into a single
Act. In 1812, and as the war
progressed, more changes
were made to the law.

- J

Did You Know?

There are many different
estimates for the number of
troops involved at any given
point or in a single battle.
One reason is that members
of the militia were called up
as needed and did not serve
for long periods.

L A
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The War of 1812 actually lasted from 1812 to 1815. Rather than being
just a “matter of marching,” as Thomas Jefferson had predicted, the
war became a protracted fight involving many people and events.
Many battles were badly fought, resulting in deaths, injuries, and lost
possessions on both sides.

The Soldier’s Life

At the centre of any war are soldiers and those who lead them. On the
side of British North America, there were four groups defending the
land: regulars, First Nations allies, long-term local troops, and militia.
Regulars signed up for extended tours of duty and were generally well
trained. British regular troops were extremely well trained, excelled at
taking and carrying out orders, and could be relied on to keep calm.
However, Britain had few regular troops in North America. Most were
fighting the French in Europe.

A militia was made up of amateur soldiers—civilians who lived in the
area. On both the British colonial side and the American side, all men
could be called to serve in times of war. Unfortunately, the militia was
often poorly trained and badly equipped, so they tended to panic in
battle or get sick. Militiamen were usually signed up for six months’
service and often went home when their time was up, regardless of the
military situation. After all, they had families and farms to protect, and
crops to harvest.

The Americans also faced other problems. Many men in the
American military were older and had served in the American
Revolution. Some officers had their positions for political reasons,
not because they were skilled. As well, the American militia had a
tendency to elect their officers, which did not always have the best
results. Worse, many American militiamen refused to fight anywhere
but within the United States. Several American attacks on British North
America failed in part because the militia would not cross the border.


















If the Americans had won at Crysler’s Farm, they could have very
easily pushed on to Montréal. However, the American generals were
ill and their men were sick and badly trained. The battle took place on
November 11, 1813, and lasted less than two hours. The Americans
retreated, and returned to the other side of the river.

Lower Canada: Chateauguay and Lake Champlain

Action during the War of 1812 took place in Lower Canada as well. In
October 1813, an American force had attempted to capture Montréal by
travelling up the Chateauguay River, but locals had alerted the British.
The commander in Lower Canada, Charles de Salaberry, and less than
1000 men successfully defended Montréal against 4000 Americans.
They managed to do so by barricading the river and pretending to
have more men than they did. The American commander was fooled
and ordered a retreat.

In September 1814, the governor-in-chief of British North America,
George Prevost, planned to invade the United States through Lake
Champlain, south of Montréal. Prevost needed British ships to supply
his army of 10 000 men, but the British fleet was defeated on Lake
Champlain. Prevost was forced to march his army home.

m Catherine Lundy and the Battle of Lundy’s Lane

To learn more about the Battle of In July 1814, the Americans tried one last time to invade Canada. The
Lundy’s Lane, visit our website. Battle of Lundy’s Lane was fought about two kilometres from Niagara
Falls, near the home of Catherine Lundy. She was in her twenties and
had four small children. Lundy provided water to the British troops
and the militia before the battle, and later opened her home to serve as
a hospital for the many wounded.
The battle involved British troops, militia, and First Nations allies
against Americans, in numbers that were more evenly matched than in
many other battles. The fighting was
confused and disorganized, primarily
because it was at night and in close
contact. Both sides lost about the same
number of men, and both claimed
victory, although the Americans were
the first to retreat.

FIGURE 9-16 The Battle of Lundy's Lane was
the war's bloodiest battle. The fighting was

so close that soldiers used bayonets, as this
illustration shows. About 21 percent of the British
and 35 percent of the Americans were killed or
= y wounded. These casualties were as high as those
c.w,m;erfu M- in many battles in the Napoleonic Wars.
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Did You Know?

\

Slow communications meant
that a final battle happened
in 1815. The Battle of New
Orleans took place after the
peace treaty was settled, but
before it was ratified in the
United States.

December 24, 1814—Britain
ratifies the Treaty of Ghent

January 8, 1815—American
forces defeat the British at
the Battle of New Orleans

February 16, 1815—The
United States ratifies
the treaty

Ending the War

By the summer of 1814, it was clear to both the Americans and the
British that the war should end. The main reason given for the war—
the British attacks on American ships—was now gone, because the
war against Napoleon was over. As well, after being at war for over
20 years with France, the British were exhausted and had no desire to
continue a war with the United States.

The Americans had also tired of the war. It had never been popular
in New England, where people considered the war bad for business.
Even the War Hawks now wanted peace, mostly because the threat
of a First Nations confederacy under Tecumseh had vanished with
Tecumseh’s death.

Delegates from Britain and the United States arrived in the Belgian town
of Ghent in August 1814. They spent the next four months negotiating an
agreement. The Treaty of Ghent took effect in February 1815, after it had
been ratified (signed) by both Britain and the United States.

The treaty essentially restored relations to the way things had been
before the war. Items such as established borderlines were left to future
negotiations. Notably, First Nations were not consulted during the
negotiations, even though they had been a vital part of the war and
their lands were still threatened by American expansion.

Thinking 17 THROUGH @
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Summarize What's Important

1. Using a graphic organizer, make a list of the key
battles in the War of 1812. For each battle, identify
the key players, the outcome, and the impact it had

on the war.

Analyze Critically

2. Militia was made up of amateur soldiers. How
effective can you expect militiamen to be against
“regular” soldiers? Suggest ways you could make
them more effective in their service.

3. Writing from the perspective of General Brock and
Tecumseh, analyze the importance of a British-First
Nations alliance in the War of 1812. Do you see
this alliance as key to winning the war? Share your
thinking with a partner.

Synthesize and Evaluate

4. Using the graphic organizer you created in question
1 and information in the chapter, decide what
contributed to the outcome of the war. To what
extent did leadership, chance, military strength, or
strategy affect the end result of the war?

5. Write a paragraph to answer the
section question: What were key events and people

in the War of 18127 Set aside your paragraph to
help you answer the Chapter Focus Question at the
end of the chapter.

Unit 3 Global Transformations


















Looking Back...

Canada and the War of 1812

CHAPTER FOCUS QUESTION
How did the War of 1812 shape Canada’s future?

When the United States declared war on Britain in 1812, the colonies in
British North America were also drawn into the fight. Upper Canada saw the
most fighting as the two nations struggled for control of the Great Lakes.
Although by the end little had changed in terms of territory won or lost, the
war contributed to the formation of a growing Canadian identity.

1. a) Use the key ideas from the section questions to identify the impact of the
War of 1812 on the people of what is now Canada. You may also use the
information you learned about Canada in other chapters. Use the following
graphic organizer to collect information about Canada before and after the
War of 1812. Do further research if necessary.

b) In your opinion, how significant was the War of 1812 to Canada’s growing
identity? Begin by defining “significance” and then reflect on the outcome
of the war. Record your thinking in a graphic organizer. Then, answer the
Chapter Focus Question: How did the War of 1812 shape Canada’s future?

Before the War of 1812 After the War of 1812

Canada’s relationship with First Nations

Canada'’s relationship with the United States

How Canada viewed itself

How other countries viewed Canada

Build an Argument Ask Meaningful Questions

2. a) Given the outcome of the war, to what extent to do 3. What information would you need to make a statement
you feel the War of 1812 affected the relationship about how the First Nations, the Americans, and
between the United States and Canada? Use Canadians should remember the War of 18127

examples to support your opinion.

b) Share your thinking with others. Note any changes
to your argument after talking with other students.
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UNIT ACTIVITY

Create a Chain Reaction Diagram

Turnips === Pyramids

== Conscription

== White House on Fire

The events listed in the diagram above might seem unrelated. However, you have
learned how crop rotation—introduced by Turnip Townsend—Iled to a larger food
supply and population in England. This contributed to the Industrial Revolution.
Napoleon wanted to prove that France was a power equal to England, which led to
his invasion of Egypt and the looting of the pyramids. His struggle for power resulted
in battles between England and France. In order to bolster its navy, England forced
American sailors into military service through conscription. Americans, angered by
conscription and wanting to prove their own power in North America, waged the

War of 1812 against British-Canadian and First Nations soldiers. In response, the

Canadians set the White House on fire.

Create and present your own chain reaction diagram. Choose four people, events,
or places from Unit 3 that share a cause and consequence relationship. Provide
background information on each of your choices, and explain how they are linked.

STEP ONE: Building and Acting On a Plan

Decide if you will work on your own, with a partner, or
with a group. If you are working with a partner or group,
read Building Your Skills Chapter 7: Taking Action
Cooperatively. List the tasks you will need to complete,
and set deadlines. Check with your teacher to ensure that
your plan will be effective.

STEP TWO: Investigation

Use your textbook and learning resource centre to

investigate how people, events, or places in Unit 3 are

related. Ask the following questions:

e What did the key people in these chapters have in
common?

e How did decisions and events in Chapters 7 and 8
lead to outcomes in Chapter 97

e Work backwards from known outcomes and ask yourself:
What happened in the past to cause this event?

e | ist the most important events in chronological order
to understand the chain of events.

STEP THREE: Preparation

Select four people, places, or events to include in your
chain reaction. Create a diagram similar to the one above.
Review Chapter 8 Building Your Skills: Using Topographic

Maps, and create a map to show the regions most
impacted by the events in your chain reaction. The map
will show how events in one part of the world can have
effects across the globe.

STEP FOUR: Giving an Oral Presentation

Use the three-step system in Building Your Skills Chapter
9: Giving an Oral Presentation to prepare, rehearse, and
present your chain reaction, map, and background
information. Be sure to explain how each element of your
diagram links to the next.

CRITERIA FOR SUCCESS

['| Did you develop a plan with specific tasks to
complete?

|| Was your planning realistic? Were you able
to complete the tasks in the time allotted?

|| Did your map clearly indicate the regions

most affected?

Did you include a detailed account of each

of your choices?

Was the connection between events easily

understood by your audience?

Did you prepare, rehearse, and present with

confidence?

O
O
O
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Geographic Regions of North America

Geographic Regions
[ Appalachian Region
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North America is divided into eight distinctive geographic regions based on topography (land forms), climate, and
vegetation. How do the political divisions of the continent contrast with these regions?
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The Appalachian Region

The Appalachian region consists of a .
mountainous area that separates the e
Atlantic coast of North America from the .
Interior Plains. While not extremely high,
this mountain range is wide and rugged
in places.

Did You Know?

Fold mountains like those in the Appalachian
Range are formed when two tectonic plates
push together. Over millions of years, the rock
layers of the crust crumple and form folds.

0 500 1000 km
I——Fs

Topography Vegetation Climate

¢ Fold mountains formed 300 million | ® Dense mixed forests e Winters cold in the north; mild in
years ago o Fertile river valleys the south

* Mountains significantly eroded ® Mountain soils are thin and rocky e Summers generally hot and humid
over time ® High rain and snow fall

® Deep river valleys
® Some navigable rivers (St.
Lawrence, Hudson)

0 ewfoundland g Birmingham, Alabama

-5 0
O D JFMAMIJ JASOND

Compare and contrast the amount of snowfall typically received by St. John's and
Birmingham.
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The Canadian Shield Region

Two billion years ago, the Canadian
Shield region was a range of volcanic K
mountains. Erosion, especially from
glacial activity (see page 332), has almost
completely worn these mountains

away. This region is a vast storehouse of
valuable minerals.

Did You Know?

The word muskeg comes from a Cree word,
maskek, which means “low-lying marsh.” Areas
of muskeg are made up of decaying plants,
mosses, small trees, and small bodies of water.
This ecosystem is an ideal home for beavers.

0 500 1000 km
[—

Topography

Vegetation

Climate

® Bare rock interspersed with lakes,
rivers, and muskeg

¢ | arge deposits of nickel, gold, silver,
copper, and other minerals

® Boreal forest

e Tundra dominates northern part of
region

e Extensive muskeg swamps

® |ong, very cold winters
e Short, cool summers
e Short growing season

Thunder Bay, Ontario

0
JFMAMIJ JASOND

Using data from the graphs, explain why these two locations are generally
unsuitable for agriculture.
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The Western Cordillera Region

The Western Cordillera consists of two .
mountain ranges dominating western N
North America: the Rocky Mountains,
which consists of fold mountains, and the
Coast Range, which consists of both fold
and volcanic mountains. Both mountain
ranges are the result of plate tectonic
activity between the North American and
Pacific Plates.

Did You Know?

The Rocky Mountains were once part of the
same ancient seabed that formed the Interior
Plains. Fossilized seashells have been found at
the tops of these mountains.

0 500 1000 km
=i

Topography Vegetation Climate
¢ High, rugged mountain ranges e Windward slopes have dense ® Cool winters along the coast; colder
® Deep river valleys coniferous forests winters inland
® Rocky Mountains form the e | eeward slopes are drier and are | ® Cool summers on the coast, warmer
continental divide: rivers west of dominated by smaller forests and summers inland
the Rockies flow west grasses ® Very high precipitation in some coastal
e Alpine tundra locations

Prince Rupert, B.C. i Vancouver, B.C.

0 0
JFMAMIJ JASOND JFMAMIJ JASOND

Tropical rainforests have what is termed a wet and a dry season. Is this true of the
temperate rainforest of the British Columbia coast? Explain.
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Great Britain and France

Great Britain and France
consist of a variety of distinct
physiographic regions.
Topography, vegetation, and
climate are varied across both
nations.

GREAT BRITAIN
Topography

¢ |n Scotland, Wales, and the
northwest of England, rugged with
low mountain ranges

¢ |n the eastern and southern parts
of England, low rolling hills cut with
river valleys

FRANCE
Topography

¢ Atlantic coastline rugged; coastline
on English Channel low and sandy

¢ North dominated by rolling hills and
river valleys

e Central highlands

e South dominated by the Pyrenees
Mountains and Alps
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Vegetation Climate

® Much of southern and eastern
England was once mixed deciduous
and coniferous forests

® |n Scotland, Wales, and northern
England, rocky outcrops exposed
during the last Ice Age resulted
in sparser natural vegetation of
low shrubs and some stands of
coniferous trees

Vegetation

® Northern plain was once mixed
forests

e Central highlands and southern
coastline dominated by semi-arid
vegetation and thin forests

® Alpine vegetation in the Pyrenees
and Alps

* Moderated climate due to the warm
Gulf Stream

® Winters are generally cool and wet

e Summers are generally cool in the
north and warmer in the south

® Precipitation is evenly distributed
throughout the year

Climate

e Cool winters in the north; mild to
warm winters in the south

¢ Mild to warm summers in the north;
hot summers in the south

¢ North tends to get more
precipitation

e Southern coast tends to be dry
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Ask Questions

Writing down what you already know will also show you what you need to find
out about a subject. Create research questions to help you find the information
you need. Your process may look like this:

1. How were decisions made

The The To what extent was during the Reign of Terror?
French Reign the Reign of Terror 2. Who made the decisions?
Revolution of Terror anti-democratic?

3. What rights did individuals
have during the Reign of Terror?

Find Sources and Begin Research

Think of how and where you will gather information. What will your sources
be? Are they up to date? Are some sources more reliable than others?

As you research, make notes. Remember to document where your information
and ideas come from and note what you have quoted or paraphrased. Review
types of sources on pages 68, 128, and 170 of this text.

Develop a Plan
Think of all the steps in your task. Then set dates for completing each stage.

\

Rei £ T Project Pl
1. Gather information and note sources
2. Organize information

3. Prepare presentation

l/\/z/,/-\/‘\/-\/\/\/\/

o \CAE _g—gh

Brainstorm topics about the French Revolution that spark your curiosity. Then,
walk through the steps above to create the following for your topic:

® a question that expresses a problem, issue, or inquiry
* a list of what you know

e your research questions

® a list of possible resources

e your plan, with dates

Skills Tool Kit
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SKILL

Defending a Position
on an Issue

You may need to talk about an issue for a formal debate, a panel discussion,
or an informal class conversation. How can you effectively defend your
position on an issue?

Research the Issue
To defend any position on an issue, you must first conduct research.

® Examine the issue and any key terms.
— What key terms need to be defined?
— Can the issue be broken down into parts?

* |dentify facts, opinions, and other perspectives on the issue.

Consider Positions and Decide on Your Own

You may have found different positions on the issue during your research.
Note the facts (such as historical data) that support each position. Decide on
your own position. Do you have evidence to support it? What objections might
people have to your argument? How can you respond to them?

Be prepared to re-evaluate your position if you find stronger evidence in
support of a different position.

Develop Your Argument
Before a formal discussion on an issue, review

COmmPn Pitfalls * the issue and how it can be clearly stated

to Avoid * your position and the evidence you have

¢ Attacking the person * possible arguments that can be made against your position and how you
rather than addressing can respond

the argument
® Making assumptions
* Ignoring other possibilities Remember that objectively presenting facts, clearly identifying opinions, and
- e using a respectful tone will build credibility.

For a controversial issue that you will be discussing, apply the steps of
researching thoroughly, considering positions and deciding on your own
position, and developing your argument.

¢ alternative positions and the evidence you have against those positions
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SKILL

Making Connections

As you read about a time and place in history, you might be reminded about
something you know from another subject. For example, learning about steam
engines in the Industrial Revolution might remind you of experiments in
science class. There are connections between many of the subjects you study.
Making these connections can help you make sense of the past.

What else was happening?

When you study a topic such as the Industrial Revolution in Britain, you
learn about key events, people, and ideas of that time. You can then ask
what else was happening at the time. What kind of art, music, or literature
was being produced? What was happening in law? What were the effects on
the environment? What was happening with people and their families? Was
anything happening in other countries that affected events in Britain?

Look for Connections

Brainstorming possible connections can help you decide which connections
seem strong and which might need to be studied further. Below are some
examples of connections for the Industrial Revolution.

Visual Arts
paintings of
J.M.W. Turner

Literaturel ' Industrial Technology
Charles Dickens's . steam trains
Oliver Twist Revolution

People Law

children work The Poor Laws

in factories

Describe and examine possible connections for ancther topic in your studies.
Then explore some of those connections further. If you have a specific interest
you would like to focus on—for example, the military in the Napoleonic Era—
focus on those interests as you explore connections.
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Criteria to judge the sianifi
of the fur trade in Canada

Quantity

0 = no impact

1= in<igni‘Firnn1' impact
2 = impact

(3)= significant impact

T L o\nels 0 87

Whole companies and communities developed to support

t 1 lone the de would be
the equivalent of $25 million today

Cause and Effect

0 = no impact

1= insignificant impact
(2= impact

3 = significant impact

Europeans came to North America to take part in the
trade. Settlements developed around fur trade posts.

Howeve ey also developed ing i er are

0—5‘6’673_5‘0’"6,

)]

W

Summarize the Evaluation
To summarize your judgement or decision, you can briefly describe your
conclusion.

* This seems to be a good source of information. It is very current and it
seems to be both reliable and objective.

e The fur trade was widespread and successful and had an impact on
settlement in Canada.

Choose a subject. For your subject, develop two to four criteria and show how
each one applies. Use a scale like the one shown here to evaluate the criteria.
Then write a short statement to summarize your judgement or decision.
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Glossary

A

abdicate to give up or renounce
abolitionist someone working to end slavery

Aboriginal peoples the First Nations, Inuit, and Métis
peoples

absent landlords people who own the land but do not live
on it

absolute monarch a king, queen, emperor, or empress with
unlimited power

absolute monarchy a monarchy in which the king or queen
has total power

acid rain rainwater that has been polluted by chemicals
introduced into the atmosphere through industrial and
automobile emissions

Age of Enlightenment a cultural movement in Europe
and the United States in the 18th century involving
intellectuals who wanted to improve society

agriculture the practice of cultivating the soil and rearing
animals

alliance a relationship formed for mutual benefit
ally a partner with whom one joins forces for mutual benefit

ambassador an official delegate of one nation to the
government of another nation

amenities services that improve life
aqueduct a bridge that transports water across a gap
archipelago a group of islands

arquebus one of the earliest shoulder-held firearms;
an early form of musket

artifact something made by people
artisan a craftsperson
assimilation absorbing a people into mainstream society

assizes criminal court sessions

baggage train wagons of supplies, as well as people,
needed to support an army

bayonet a sword-like blade that can be fixed to the end
of a musket for use in hand-to-hand fighting
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bloc a group that votes together for the same things
blue laws strict laws, often printed on blue paper

boreal forest a northern forest area dominated by pine, fir,
and spruce trees

bourgeoisie the French middle class; from the Old French
word meaning “town dweller”

boycott refuse to buy goods from a particular source

breed a group of animals distinguished by particular
characteristics

broadcast to sow seeds by throwing them over a field by hand

c

Calvinist a follower of the teachings of John Calvin, a leader
of the Protestant Reformation

Canadien/Canadienne a male/female descendant of the
inhabitants of New France

capitalist a person with money (capital) to invest

caravel a small, highly manoeuvrable sailing ship

cash crop a crop grown in bulk for sale in distant markets
cast iron molten iron poured into a mould to make a product

castor gras d’hiver prime winter beaver pelt (meaning
“greasy winter beaver pelt”)

Cavalier a supporter of Charles |; derived from the French
word chevalier, meaning “horseman”

censor to forbid people from seeing, hearing, or reading
certain information or ideas

censorship the act of preventing certain material (including
text, pictures, television, and movies) from reaching the public

chateaux the mansions and great estates of the rich

Church of England the official church in England, headed
by the monarch

circumnavigate to sail around the world

citizen a member of a nation; during the French Revolution,
citizenship was meant to promote equality

civil law the law that relates to a person’s rights and
liberties (as opposed to criminal law)

civil rights the rights of a citizen, such as safety, protection
from discrimination, and the right to vote
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civil war when two or more groups in a country fight each
other for control of that country

clan a group of people sharing a common ancestor

colonialism a policy of populating and controlling other
peoples’ lands

colonization settlement and control of the lands of others
for the purpose of extracting resources

colonize to populate and control lands outside a homeland

colony a land controlled by another country, and populated
with settlers from that country

commons land held to be used by everyone, in other words,
held in common, for all people living in an area

compromise to settle a dispute, with both sides giving up a
part of what they demand

confederacy an association of independent nations

constitution a document that sets out the major laws and
principles of a government

constitutional monarchy a form of government in which a
monarch acts as head of state, but his or her powers are
limited by a constitution

convert to change beliefs
cooperage a place to make barrels and casks

coureur de bois French fur trader; meaning “runner of
the woods”

Court of Star Chamber a royal court where sessions were
held in secret

Crown Jewels jewellery used but not personally owned by
the royal family

D

deficit the negative balance that accumulates when a
government’s expenses are greater than its revenues

demand desire for particular goods

democracy a government that is controlled by the people
who live under it

depot a storehouse
dictator a ruler with unrestricted authority

dictatorship a government run by one person or a small
group of people

dissent to disagree or differ in opinion

diversity the quality of being varied; the variability among
culturally distinct peoples or nations

dowry a gift of money given to a groom, usually provided by
the bride’s family

duck to plunge suddenly under water and out again

duty an import tax

E

economic imperialism one country controlling another for
economic gain

embargo an order prohibiting ships from entering or
leaving a country’s ports; a suspension of trade, usually in
anticipation of war

emissary representative

emperor leader and central authority of an empire, which
is a large collection of countries dominated, influenced, or
controlled by one country

empire a number of states under a single supreme authority

empiricism the theory that all knowledge comes from
experience

enclosure the process of combining fields and surrounding
them with fences

epidemic a widespread occurrence of a disease in a
community

expansionism the policy of expanding a nation’s territory,
usually through military aggression

exploit to use or take advantage of

expulsion the forced removal of a whole people from their
homeland

extravagance careless and lavish spending, wastefulness

F

factor the chief trader at an HBC trading post
factory an HBC trading post
favourite a person given special treatment

feudalism legal and military customs that ordered society in
medieval Europe

filles du roi young women who immigrated to New France to
start new lives; literally, “daughters of the king”

First Peoples the original peoples of Canada: the First
Nations and Inuit

fixed economy an economy that is controlled by a
government, for example, by setting prices and rules

fodder plants to feed animals

fur brigades groups of people who traded furs for a living

Glossary 357



G

garrison a force of soldiers protecting a town or fortress

gatekeeper someone who controls entry; in the fur trade,
someone who controls those who are guided and assisted
in pursuit of fur

global worldwide
grassroots made up of ordinary people
graze to feed on growing plants, such as grasses

guerrilla warfare warfare that is loosely organized and uses
small groups, surprise raids, and sabotage

guillotine a device consisting of a heavy blade that is
dropped to behead a person

H

habitation residence
hardy capable of enduring difficult conditions
heathen not Christian

hierarchy a ranking of groups in society from most powerful
to least powerful

humanism a system or mode of thought in which human
interests predominate

husbandry breeding and raising livestock, such as poultry

identity how we are shaped by the places we live, the
languages we speak, the groups we belong to, where we
come from, and how we see ourselves

illegitimate born of parents not married to each other; not
recognized by law as an heir

imperialism the aggressive building of empire
impress to force someone to serve in the navy or army

inalienable something that cannot be taken away or
transferred

independence the state of being self-governing and not
under the authority of another country

industry any kind of commercial undertaking, including
trade and manufacturing

infidel non-believer; in this case, non-Christian

inflation a situation in which the price of goods rises
quickly

infrastructure the roads, canals, and other means of
communication and travel within a community
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intellectual a person who uses thought and reason to
discuss ideas

intercolonial trade trade between colonies

Intolerable Acts acts passed by British parliament,
considered by American colonists to violate their natural
and constitutional rights

L

labour human effort; the supply of workers

labour unions organizations devoted to improving conditions
for their members

land speculator a person who buys and sells land for a profit

language family a group of similar languages that share a
common ancestor language

Letters Patent royal documents that set out terms and
permission

locomotive a steam engine designed to pull cars along
a railway

logistics the discipline of moving people and supplies
during war or a disaster relief effort

Loyalists residents of the Thirteen Colonies who remained
loyal to Britain during the American Revolution

Magna Carta the Great Charter, which guaranteed the
English people certain civil rights and limited the powers of
the monarch

manure animal droppings used to fertilize land
market those wishing to purchase goods

market economy an economy in which the prices of goods
vary according to supply and demand

matrilineal a society in which the lineage of children
follows the maternal, or mother’s, line

mercantilism economic policy in which colonies exist to
serve the interests of the home country

mercenary a paid soldier

merchant ship a ship used for commercial transportation
of goods

Métis people who have either French or English as well as
First Nations ancestry, and who self-identify as Métis. They
share a common history and culture, and are one of the
Aboriginal peoples of Canada.
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militia a body of civilian soldiers called out for service only
during emergencies

mission a missionary post

moderate someone who may support political change, but
does not hold extreme or radical opinions

monarch a king or queen

monopoly the right to carry on all business related to a
certain good or service

nationalism patriotic feelings and principles; the desire for
people of one language, culture, location, and ethnicity to
form one nation

nation-state a country that rules itself and can make
treaties with other states

natural resource something found in nature that is useful
to humans

navigational instruments sextants, compasses, telescopes,
time pieces, and other instruments to measure the location of
the sun and stars with reference to the horizon and time of day

Nor'wester a partner with the NWC who worked not in
Montréal but in the Canadian interior

0

orator an eloquent public speaker

P

palisade wall of upright logs surrounding a village

parfleche a folded rawhide bag developed and used by
Plains First Nations

parliament the legislative body in England

patrilineal describing a society in which the lineage of
children follows the paternal, or father's, line

patriot a person devoted to the interests of his or her
country

patriotic showing pride or love for one’s country
pemmican a mixture of pounded bison meat, fat, and berries

persecution the oppression of a group of people because of
their religious beliefs, ethnicity, sexual orientation, or other
characteristics

perspective the representation of objects on a flat surface
so that they appear three-dimensional; for example, objects
meant to be in the distance are smaller

Petition of Right a document affirming specific rights for
English citizens

philosophes French for philosophers; intellectuals in France
who discussed ideas about politics, history, science, and
economics

piecework work that is paid by the number of completed
items rather than the time taken to do the work

pillory a device consisting of a wooden board with holes
for the head and arms, in which offenders were exposed to
public scorn

plantation a large farm that requires a large resident workforce

plebiscite also called a referendum; a vote in which a
populace is asked to either accept or reject a particular
proposal, such as a new constitution or other legislation

plunder to take goods by force

portage to carry boats and goods overland, for example,
around dangerous parts of a river

prejudice unreasonable hostile feeling toward an ethnic group

privateer a private ship or individual authorized by a
government to attack foreign ships during wartime

profit financial gain; in a business, this is what is left after
money is spent and the result is sold

proportion showing things as the right size in relation to
each other; for example, people are smaller than buildings

proprietary colony a colony established for the purpose of
making a profit, often by a company

protest a public demonstration of objection, often to a
government policy

Protestant any Christian not belonging to the Roman
Catholic or Eastern Orthodox Church

pyrite a common brass-coloured mineral; also called
“fool’s gold”

Q

Quebec Act an act passed by British parliament to provide
for more effective governance of the Province of Québec

R

radical someone who wants major change quickly, and is
willing to take extreme measures to get it

raw material a natural material, such as logs or animal
hides, that can be used to create goods

reason a belief based on critical thinking and logical
conclusions
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regionalism devotion to the interests of one’s own region,
rather than one’s country

regular a professional soldier

religious colony a colony established by people seeking the
freedom to practise their religion

repeal to take back

republic a government where there is no king or queen;
power rests with the citizens who vote to elect their leaders

resource exploitation using land, water, and natural
resources for profit

royal province a designation that gave the colony in New
France a political structure similar to that of a province in
France

Rupert’s Land the vast territory given to the HBC by
Charles |1

S

sagas stories of adventure

salon a meeting of intellectuals to discuss exciting ideas,
usually held in someone’s home

satire a literary work in which corruption, foolishness, or
abuses are held up to ridicule and contempt

scorched earth policy a strategy of burning or destroying
the crops and other resources of a land so that the enemy
cannot make use of them

scurvy an often fatal disease caused by a lack of vitamin C

seditious libel false and malicious statements against the
monarch, which are considered treason

seigneur the lord and landowner of a feudal estate

seigneurial system a social and economic structure similar
to feudalism

shot lead balls ranging in size from seed-sized birdshot to
marble-sized musket balls; exploding gunpowder propels
shot down the barrel of a gun

siege to surround and attack a fortified enemy, preventing
food and other supplies from entering

slum an overcrowded district inhabited by very poor people
smuggler someone who imports and exports goods illegally
sniper a sharpshooter who attacks from a distance

social reform a kind of social movement that aims to make
gradual change, or change in certain aspects of society

Sons of Liberty a political group of activists
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sovereign independent; having self-government

sovereign council a governing council modelled on the
governments of the provinces of France

Spanish Armada a fleet of ships sent by Spain in 1588 to
invade England

spawn to deposit and fertilize eggs

speculator a person who hopes to take advantage of a
sudden rise or fall in prices

sugar islands a term describing the islands of the West
Indies (Caribbean) known for sugar cane production;
included Martinique, Jamaica, and Barbados

T

tar and feather covering a person with hot tar and feathers
tariff a tax on goods crossing a border

technology tools, machines, techniques, and methods of
organization that help humans solve a problem or reach a goal

Test Act an act forbidding anyone except members of the
Church of England from holding political office or entering
the professions

textiles woven fabrics used to make clothing and other
products

Thirty Years War a series of wars fought between Catholics
and Protestants in Europe

tithe a payment of one-tenth of a person’s earnings
toll a charge to use a road or bridge
toque a brimless knitted cap

trading post a store where furs could be bartered for goods;
sometimes a post was also a fort

travois a sled for transporting goods, consisting of two poles
joined at one end and dragged by a dog or horse

triangle trade trade between three ports or regions

Tudor the period between 1485 and 1603 in England,
during which the Tudor royal family ruled

tumpline a strap slung across the forehead to help carry a load

tundra an ecosystem where the growth of trees is limited by
cold temperatures and short growing seasons

turbine a rotary mechanical device in which fluid or steam
makes the blades move

Twelfth Night a celebration of the new year, held on the 5th
of January

tyrant a ruler who uses power oppressively or unjustly
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U

upstream toward a river’s source

)

vagrant a homeless person
vernacular the everyday language of people
veto to stop or reject a legislative enactment

voyageur a worker employed by the North West Company
to transport furs and goods to and from trading posts

W

wampum belt a belt of purple and white beads made from
clam shells; the design of the belt recorded historical events
and treaties

watershed the region drained by a river system
work a person’s employment or occupation

workhouse an institution where someone would work at a
menial job and be paid with some basic food and shelter
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Pronunciation Guide

Use this glossary to help you pronounce some of the more difficult words in this book. When you are sounding out the word,
place the stress, or emphasis on the syllable that is written in capital letters.

A

aboiteaux - ah-bwa-TOH
Aix-la-Chapelle — EKS-la-Sha-PEL
Anse au Foulon — ONS oh FOOL-oh
arquebus — AHR-kwuh-buhs

B

Behchokd — BEH-cho-kon
Beothuk — Bee-AW-thuk
bourgeois — boor-zhwah

C
Canadiens — KA-na-DYEN
canots du maitre —
KA-noh doo MAY-trah
canots du nord — KA-noh doo NORD
castor gras d’hiver -
KA-stor grah DEEV-air
Champlain — Sham-PLAIN
Charest — Sha-RAY
coureur de bois — koo-RAR duh BWAH

D

Dene — DEH-neh
dérangement — day-RONJ-uh-MON
Duquesne — Doo-KEN

E

Etienne Brulé — Ay-TYEN Broo-LAY

F

filles du roi — FEE doo rwah
fleur-de-lis - FLUR-duh-LEES
Fort Ouiatanon —

FORT Wee-AH-teh-nawn

G

Gros Ventre — GROH VON-truh

H

habitant — A-bee-TOH
Haida — HEYE-duh
Haudenosaunee -
HOW-deh-noh-SAW-nee
Hochelaga - OSH-la-goh
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flle Saint-Jean — EEL Seh-ZHAWN

J

Jacques Duchesneau -
ZHAHK DOO-shuh-noh

K

Kainai — GAl-nah
Kehewin — KEE-hah-win
Kootenai — KOO-tuh-NAY
Ktunaxa - Too-NAH-hah
Kwakwaka'wakw —
KWAY-KWA-kah-WAYK

L

L'Anse aux Meadows —
LAWS oh MEH-doh
la Vérendrye — lah Vay-rahn-DREE
Les Fétes de la Nouvelle-France —
Lay FET duh la Noo-VEL FRAWNS
Lévis — LAY-vee
Louis de Buade, Comte de Frontenac —
Loo-EE duh BOHWD, COHT-uh duh
FRONT-nak

Marie Antoinette -
Marie An-twah-NET
Médard Chouart Des Groseilliers —
MAY-dahr SHOO-ahr Deh GROH-
seh-lee-ay
Mesquakie — Mes-KWAY-kee
Mi’kmaq — MEE-ge-MAW
Michilimackinac —
MEE-shee-lee-MAK-in-AK
Montagnais — MON-tahn-YAY
Montcalm — Mon-KALM
Montmorency — MOH-moh-rah-SEE

N

Nehiyaw — Nuh-HEE-yah

Nisga'a — NIHS-gaah

Nlaka’pamux — Ng-GLA-KAP-muh
Nuu-chah-nulth — NEW-CHAH-nulth

0

Ouludah Equiano -
Oh-LAU-duh Ay-kwee-AHN-oh

P

Parfléeche — PAR-FLESH

pays d’en haut — PAY-ee DAH oh

Peigan — PAY-gun

Petite chapelle de Tadoussac — Puh-
TEET shah-PEL duh TAH-doo-SAHK

piéces — pee-ES

Pikangikum — Pih-KAN-jih-kum

Potawatomi — PAH-teh-WAH-teh-mee

R

Richelieu — REE-shil-YUH
Rocheleau — RAW-shuh-LOW

S

Saanich - SA-nich

Sarcee — SAHR-see

Saulteaux - Soh-TOH
Secwepemc — Shee-KWE-pem
seigneur — sen-YUR

Sioux — SO0

Stl'atl’imx — STAT-lee-um

T

Thayendanegea —
Ta-YEHN-dah-NEY-geh-ah
Ticonderoga — TY-KON-duh-ROH-gya
Tlingit — TLIN-git
Toussaint I’'Ouverture —
Too-SAN loo-ver-TYR
travois — TRAV-wah
Tsilhqot’in - Tsil-KOH-ten
Tsimshian — SIM-shee-AN
Tsuu T’ina — SOO Tee-nah

)

Versailles — Ver-SAl

W

Webequie — WEH-beh-KWAY
Wendake - WHEN-dayk
Wyandot — WHY-un-do
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Index

A

Abdication
defined, 152
of James II, 152
of Napoleon, 279, 280, 313
Abolition, of slavery, 182, 222, 257
Abolition Act of 1793, 297
Aboriginal peoples. See also First Nations;
Métis
changes to lives of, 102, 103, 106
colonization and, 45, 158
defined, 10
diseases and, 27
and fishing/hunting, 91
and fur, 91
and horses, 83
land claims, 74
and resource development, 9
and social classes, 162
traditional knowledge, 105
and trapping, 91, 102, 103
of West Coast, 81-82
Absent landlords, 258
Absolute monarchy, 28, 130, 188, 195,
281
Acadia, 21, 56
Acadians, 58-61
Acid rain, 245
Act of Settlement, 154
Adams, John, 175
Agriculture. See also Crops; Livestock
Algonquin Nations and, 10
British and, 55, 72
defined, 230
England and, 122
First Nations and, 106
in France, 190, 200-201
Haudenosaunee and, 6
labour, 236
in New France, 33, 35, 38, 39
new methods in, xiv
in Port-Royal, 21
for profit, 231
revolution in, xiv—xv, 230-235
science, 233
technologies, 232-234
Air pollution, 245
Alaska, 46
Alexander |, Czar of Russia, 272
Alfred, Agnes, 82
Algonquian language, 6, 10-11
Algonquin Nations
about, 10-11
Champlain and, 21
and coureurs de bois, 30
French and, 24

Jesuits and, 26
wars against Haudenosaunee, 21, 22
Alliances/allies, 7, 21, 23, 32
Ambassadors, 182
Amenities, 38
American Revolutionary War, 171-175
and change to British North America,
178-184
effects of, 223
English Civil War and, 222
and First Nations, 182-183
and France, 204, 205
and French Revolution, 222
Rousseau and, 199
Ambherst, Jeffery, 72, 73
Ambhertsburg, 310
Anglican Church, 237, 295, 298. See also
Church of England
Anne, Queen, 154
Aquaducts, 244
Arab Spring, ix
Aristocrats. See also Nobles
and armies, 271
feudal system and, 28
of France, 192, 211, 213
Napoleon and, 281
and Upper Canada, 296
Arkwright, Richard, 239, 240, 251
Arnold, Benedict, 174
Arouet, Frangois-Marie. See Voltaire
Arquebus, 21
Artifacts, 12
Artisans, 191
Arts/culture
about, xi
environment and, 245
French, 194, 282
political art, 148
Renaissance, xvi
of West Coast peoples, 81, 82
Assimilation, 86, 108
Astell, Mary, 141, 197
Astor, John Jacob, 315
Atleo, Shawn, 9
Austerlitz, Battle of, 272
Austria, 216, 268, 276

Bacon, Francis, xix

Baggage trains, 141

Baltimore, attack on, 317
Baltimore, Lord, 49

Barclay, Robert, 312

Barnardo, Thomas, 256

Bastille, 187, 207-208, 211, 216

Bayonets, 66
Beaver, 23, 88, 94, 106
Behn, Aphra, 141, 151
Beothuk, 45
Bering, Vitus, 112-113
Besant, Walter, 252
Bill of Rights, 152, 162, 223
Bison, 84, 103, 106
Black Death. See Bubonic plague
Blocs, 206
Bloody Assizes, 151
Blue laws, 147, 150
Bonaparte, Lucien, 281
Bonaparte, Napoleon. See Napoleon
Bonaparte
Books/literature, xvii
Boston Massacre, 165
Boston Tea Party, 166-167
Bourbon, Louis Joseph de, 216
Bourgeoisie, 189, 191-192, 215
Boycotts, 168
Boyne, Battle of the, 153
Braddock, Edward, 62-63
Bradshaw, John, 142
Brant, Joseph, 182-183
Bread, in France, 191, 205, 207, 215, 221
Breeds, 234
Bridgewater, Lord, 244
Britain. See also Civil War, English;
Industrial Revolution; Ireland;
Scotland
as agricultural society, 122
and American expansionism, 303
colonies, 26, 158, 183-184
common law, 286, 295
and fur trade, 87
geography, 120-121
influence in Upper Canada, 295
and Ireland, 133-134
Napoleon and, 276-277, 280, 301
navy, 55, 1568, 236, 237
North American colonies, 47-50
parliament, 133-134
poverty in, 123
power imbalances with French, 556-69
regions, 121
and slavery, 120
Thirteen Colonies and, 160
and trade, 120, 123
and Treaty of Paris, 71
British
and farming, 72
First Nations' uprising against, 72-73
as Protestants, 26
and Québec habitation, 24
selling of land, 28
British East India Company, 165, 166
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British Empire
colonies vs., 161
Industrial Revolution and, 254
trade within, 160
British North America
American Revolutionary War and,
178-184
and First Nations, 303
British society
changes in, 122-123
characteristics, 120-127
religion in, 124-125
social classes in, 122-123
Broadcasting, 232
Brock, Sir Isaac, 309-312, 320
Bralé, Etienne, 23, 24
Bubonic plague, xiv, 122
Buckingham, Duke of, 132
Bunker Hill, Battle of, 171

c

Cabot, John, 13-14
Calvinists, 124
Canada
Confederation, 70, 321
Dominion of, 184
Loyalists in, 180
Napoleonic Code in, 285-286
parliament, 143
railway, 244
War of 1812 and, 322
Canadian Charter of Rights and Freedoms,
136, 175, 209
Canals, 192, 244
Canasatego, 159
Cape Breton Island, 56, 180
Capet, Louis. See Louis XVI, King
Capitalists, 237
Caravels, 16
Caribbean
colonies in, 178
Dutch in, 4647
slavery in, 54
Carleton, Sir Guy, 75, 176
Cartier, Jacques, 16-19, 21
Cast iron, 237
Castor gras d'hiver, 23
Catholicism/Catholic Church. See also
Jesuits; Missionaries
Act of Settlement and, 154
and colonies, 49
conversion to, 26
and empires, 45
and fish, 14
in France, 189, 190, 194, 196
Glorious Revolution and, 154
James Il and, 151
in New France, 35
philosophes and, 196
Puritans and, 124
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Reformation and, xii
and right to hold public office, 75
and scientific discoveries, xviii
Test Act and, 151
and tithes, 211
Cavaliers, 139-140, 148-149
Cayuga Nation, 6
Censorship, 196, 283
Champlain, Samuel de, 5, 20-25, 28
Change(s). See also Reform; Revolutions
and Aboriginal peoples, 102, 103, 106
about, viii
agricultural, 230-235
American Revolutionary War and,
178-184
in English society, 122-123
French Revolution and, 266
in trade, xiv—xv
to work, 241-242
Charles |, King
about, 132
and Battle of Naseby, 118
and Court of Star Chamber, 135
and divine right to rule, 119
and Eleven Years’ Tyranny, 137
execution, 119, 141, 151
and freedom of speech, 135
James | and, 131, 132
money raising, 134
and parliament, 119, 127, 132-135, 137,
138, 141, 142
and Petition of Right, 135, 137
portrait, 149
and Protestantism, 132
and Puritans, 132
trial of, 141-142
and wars, 135
Charles Il, King
about, 151
Civil War and, 146
Cromwell and, 144-145, 146, 147
escape of, 144-145
and Hudson’s Bay Company, 30, 86, 87
and religious freedom, 151
return to England, 1560-151
rule of, 150-151
and Rupert’s Land, 87
Charles VI, King of Austria, 57
Chateaux, 211
Chesapeake colonies, 48-49
Children
labour, 245, 250-251, 254, 256, 259
schooling, 256
social reform and, 256
China
Cabot and, 13
Cartier and, 16, 18
Church of England, 124, 133, 151, 154. See
also Anglican Church
Circumnavigation, 113
Citizens, 199, 213
Civil law, 283, 286

Civil rights
defined, 126
parliament and, 126-127
Petition of Rights and, 135
statements on, 175
Civil War, English
and American Revolutionary War,
222
battles, 139, 140
beginning of, 138, 139
and Charles |, 139-142
and democracy, 146-147, 150-154
factors leading to, 133-137
and France, 205
and parliament, 163
women during, 141
Civil wars, 133
Clans
Algonquin, 11
Haudenosaunee, 7
Coal, 237, 245, 250
Colonialism/colonization
and Aboriginal peoples, 45, 158
British, 254
colonization, defined, 120
colonized, defined, 12
and empires, xv
French, 19
and global economy, 234-235
and imperialism, 44
legacies of, 25
mercantilism and, 29
Viking, 12-13
Colonies. See also British North America;
Proprietary colonies; Religious
colonies; Thirteen Colonies
British, 183-184
British, in North America, 47-50
Chesapeake, 48-49
conflict over, 55
defined, 18
Dutch, 26, 46-47
English, 26, 158
European, in North America, 44-50
French, 193, 286-287, 289
functions of, 161
independence of, 161
and mercantilism, 44-45
migration to, 2568-259
New England, 49, 54
Portuguese, 45
rights of, 161
slavery in, 51-54
Spanish, 26, 45, 46, 55
Swedish, 26, 46, 47
Columbia River, 112
Columbus, Christopher, xv, 13, 45
Commons, 231
Commonwealth of England, 146-147
Company of One Hundred Associates,
24, 26
Compromise, 132
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Confederacy/-ies
Blackfoot, 84
defined, 6
Haudenosaunee, 7, 8, 159, 162,
182-183
Wabanaki, 11
Conflict(s). See also Wars
over colonies, 55
imperialism and, 55-569
religion and, xii
among West Coast peoples, 81
Congress of Vienna, 287-288
Connecticut, 49
Constitutional Act of 1791, 184, 294,
295
Constitutional monarchy, 150, 154, 175,
213,216, 236
Constitutions
defined, 8
of France, 207
French, 213
Great Law of Peace as, 8
Rump Parliament and, 146
Continental Army, 171
Continental Congress, 168, 174, 175
Continental System, 277, 278, 301
Convert, defined, 26
Cook, James, 113
Cooperage, 89
Cooperative action, 262
Copernicus, Nicolaus, xviii
Corday, Charlotte, 215, 219
Corn, 234
Corn Laws, 255
Cottage industry, 241-242, 253
Coureurs de bois, 23, 27, 30, 31, 32, 39, 71,
87, 101
Court of Star Chamber, 135
Critical thinking, xx—xxi
Crompton, Samuel, 239
Cromwell, Oliver
about, 147
blue laws, 147, 150
body of, 151
and Charles Il, 144-145, 147
and Ireland, 147
and New Model Army, 139
and parliament, 147
portrait, 149
and Rump Parliament, 146
and Scots, 141, 147
Cromwell, Richard, 147
Crops
cash, 50, 200
companion planting, 233, 234
in France, 188, 190, 191
new, xiv, 234
rotation, 233
“three sisters,” 6, 234
Wendat and, 23
Crown Jewels, 138
Crysler, John, 313-314

D

Danton, Georges, 215
Darby, Abraham, 237
Declaration of Independence, 175-176, 209,
223
Declaration of the Rights of Man and the
Citizen, 175, 209-210, 281, 287
Declaration of the Rights of Woman and the
Female Citizen, 209, 218
Deficit, 194
Demand, 238
Democracy
Civil War and, 146-147, 150-154
Declaration of Independence and, 175
defined, 126
development of, 126, 127
in France, 206
French Revolution and, 223
grassroots, 295
Industrial Revolution and, 258
Napoleon and, 281, 285
parliament and, 133
philosophes and, 195
revolution and, 222-223
Depots, 89
Des Groseilliers, Médard Chouart, 30, 87
Detroit, 310, 313
Fort Detroit, 163
Dickens, Charles, 251
Dictatorship, 147, 221
Diseases
and Aboriginal peoples, 27, 73
and Haudenosaunee, 21
of livestock, 234
Dissent, xii
Diversity, 80
Domagaya, 16, 17, 18
Donnacona, Chief, 16, 17, 18
Dover Mills, 323
Dowries, 29
Drake, Sir Francis, 48
Duchesneau, Jacques, 31
Ducked, defined, 126
Dutch West India Company, 46-47
Duties, 51

E

Economic imperialism, 86, 108
Eddy, Jonathan, 179
Education
in France, 222, 282
free schooling for children, 256
and French peasants, 190
printing press and, xvii
residential schools, 108
in Upper Canada, 298
of women, 197
Egypt, ix, 269
Elba, 279

Elizabeth I, Queen
about, 130
and Chesapeake colonies, 48
and colonies, 158
and navy, 55
and parliament, 127, 130
power of England under, 120
tours of, xiii
Embargoes, 301
Emissaries, 38
Emperors, 266
Empires
French, 29, 271, 272
Protestant nations and, 45
Roman Catholic Church and, 45
Empiricism, 196
Enclosures, 231, 238
Energy sources, 237
England. See Britain
Enlightenment, Age of, 195, 196-197
Environment
and arts, 245
Industrial Revolution and, 245-246
Epidemics, 190. See also Diseases
Equality
Declaration of the Rights of Man and the
Citizen and, 209
Napoleonic Code and, 283
Estates, in France, 189
Estates General, 206-207
Expansionism, 302
Exploitation
of children, 250
of resources, 86
Exploration
and markets, 44
and raw materials, 44
Russian, 112-113
and trade, xv
of western Canada, 109-113
Expulsion
of Acadians, 58-61
defined, 58
Extravagance, 132

F

Factories (industrial)

agricultural change and, 230

child labour in, 245

cottage industry vs., 242

Factory Acts, 259

steam power in, 240

women in, 253

working conditions in, 249-250, 257

York Factory, 89, 109
Factories/factors (fur trade), 88, 89
Fanshawe, Lady Ann and Sir Richard, 141
Farming. See Agriculture
Favourites, 131
Feudal system, 130
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Feudalism
about, 28
defined, 122
in England, 122
in France, 190, 211
seigneuries and, 28

Fichte, Johann, 288

Filles du roi, 29, 39

First Nations
and American democracy, 162
and American expansionism, 302
American Revolutionary War and,

182-183
and Battle of the Plains of Abraham,
66-67, 69

British farming and, 55
and British North America, 303
British rule and, 71-73
diseases, 73
European fishers and, 156
freedom of speech among, 134
and French, 64-65, 71, 72

and fur trade, 19, 30, 71, 86, 88, 89, 90,

97, 101, 109
and horses, 102
land, 55, 74
and land, 72, 73, 86, 163, 304
missionaries and, 24
and Ohio River valley, 62
rights, 73
Royal Proclamation and, 73-74
and Seven Years War, 71
sold into slavery in Lisbon, 15
Thirteen Colonies and, 50, 159
trade, 15, 66, 86, 102, 158, 303
trading posts and, 103
trapping, 106
uprising against British, 72-73
Vikings and, 13
and War of 1812, 309
War of 1812 and, 310, 311, 318, 319,
320, 321
First Peoples, 6
Fishing, 13, 14-15, 23, 81, 83,91
FitzGibbon, James, 293
Fixed economy, 44
Fodder, 233, 234
Fort Astoria, 315, 323
Fort Duguesne, 62
Fort Garry, 78

Fort George (former Fort Astoria), 315, 323

Fort George (on Niagara River), 322
Fort McHenry, 317
Fort Niagara, 322
Fort Wayne, Treaty of, 304, 305
France. See also French
and American Revolutionary War, 176,
204, 205
city life in, 191-192
colonialism/colonies, 19, 20-25, 193,
286-287, 289
Committee of Public Safety, 221, 222
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Consulate, 269-270

culture, 194, 282

Directory, 222, 269

economy, 194, 281

education in, 282

empire, 271 map

and fur trade, 19, 20-21, 28, b5

Grande Armée, 271-272, 274, 279

and Haudenosaunee, 19

Industrial Revolution and, 205

legal system/laws, 202, 282-283

Legislative Assembly, 213

Napoleonic administration of, 281-284

National Assembly, 187, 207, 209, 211,

214,215

National Convention, 216, 221, 222, 267

National Guard, 208, 211

power imbalance with British, 55-59

on Prairies, 30

regions of, 188

as republic, 221-222

and Seven Years War, 204

and slavery, 286287

social changes in, 266

society, 188-194

taxes, 281

Three Estates in, 189

and trade, 16, 19

and Treaty of Paris, 71

war with Austria, 216
Francis |, Holy Roman Emperor, 203
Francis |, King of France, 16, 18
Francis I, Holy Roman Emperor, 272
Franklin, Benjamin, 169, 175, 205
Fraser, Simon, 69, 111
Frederick William I, King of Prussia, 216
French. See also France

and Algonquin Nations, 24

and First Nations, 64-65, 71, 72

and fishing, 15

and fur trade, 87

and Haudenosaunee, 16, 18
French Revolution

American Revolutionary War and, 222

Declaration of Independence and, 175

and democracy, 223

economic conditions and, 204-205

effects of, 220

factors leading to, 206-209

fall of Bastille and, 211

and government, 214-216

and ltaly, 268

and law, 282

long-term effects of, 220

march on Versailles and, 211-212

Paine and, 170

philosophes and, 199

and revolutionary wars, 216

and social change, 266

women of, 218-219
Frontenac, Louis de Buade, Comte de,

30-32, 56

Fur brigades, 30, 90, 101
Fur trade. See also Trading posts

Algonquin and, 11

and bison hunt, 106

British settlement and, 72

business dealings in, 92-93

ceremonies regarding, 90

in Champlain’s time, 24

Dutch and, 47

English and, 87

fashion and, 94

First Nations and, 19, 30, 71, 86, 88, 89,
90, 97, 101, 109

France/French and, 19, 20-21, 28, 55,
87

fur industry today, 91

habitants and, 33

Haudenosaunee and, 6

HBC and, 87-80, 95-98, 109, 110

impact of, 102-103, 106-108

Jesuits and, 26

Métis and, 88, 89, 90, 101

and New France, 27, 30

NWC and, 78, 90, 95-98, 109, 111, 112

as resource exploitation, 86

Russia and, 46, 113

technology, 103

transportation in, 95, 96, 98, 99, 100

voyageurs, 96, 97, 100

Wendat and, 6, 24

and western Canada, 109-113

and women, 39

G

Gage, General, 73, 168

Galileo Galilei, xviii

Garrisons, 66

Gatekeepers, 6

General will, 199

George lll, King, 73, 161

Girondists, 214, 219, 221

Global economy, 234-235

Glorious Revolution, 152-154, 161, 163,

171, 223, 236

Gouges, Olympe de, 209, 218

Government
Declaration of Independence and, 175
Enlightenment and, 195-197, 199
of France, 206-207
French Revolution and, 214-216
Industrial Revolution and, 236, 246-247
Locke and, 153
Napoleon and, 269-260
New France, 28
ordinary people and, 126, 222, 254
reform in, 258
Thirteen Colonies and, 50, 158, 175
in Upper Canada, 295

Grand Banks, 13, 14-15

Grassroots, defined, 295
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Grazing, 231

Great Britain. See Britain
Great Fear, 211

Guerrilla warfare, 278, 310
Guilds, 191, 257

Guillotine, 216-217, 221-222
Gulf Stream, 14, 121
Gutenberg, Johannes, xvii

H

Habitants/habitation, 21, 24, 28, 33,
34,38
Haiti, 286-287
Hardier, defined, 234
Hargreaves, James, 238, 239, 247
Harris, Amelia, 323
Harrison, William Henry, 304, 305
Harvey, William, xix
Haudenosaunee Confederacy, 6, 7, 159,
162, 182-183
Haudenosaunee Nation
Algonquin wars against, 21, 22
Cartier and, 16
diseases and, 21
expansion of territories, 27
farming by, 6
French and, 16, 18, 19
and fur trade, 27
Grand Council, 8
Great Law of Peace, 8
Great Tree of Peace, 173
language, 6
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